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EDITORIAL

Stewart Riddle
University of Southern Queensland

I’m not sure if it is just me, but it seems 

that we reach Issue 2 faster and faster each 

year! As usual, there are some really great 

contributions and I hope that you fi nd them 

as pleasurable to read through as I did. Th e 

issue starts with  a heartfelt and wonderfully 

composed vale to the late Paul Sherman, who 

many of you will know as a poet, Shakespearean 

and a founding member of Th e English 

Teachers Association of Queensland. He was 

involved with the organisation since 1967 as a 

foundation member, which is simply amazing 

to consider the long service to our English 

teaching community. Th anks to Esme Robinson 

and Mary Swayne for putting together the 

dedication to Paul.

Adam Davy has provided a piece from his 2014 

state and national conference workshops on 

“breathing life” into student poetry, sharing a 

poetry journey that has lots of useful insights. 

Anita Jetnikoff  then gives some tasty strategies 

for developing students’ public speaking skills 

within the Australian Curriculum. Beginning 

teacher, and 2015 ETAQ Graduate Teacher 

Prize Winner for Griffi  th University, Robert 

Staggs, provides some really interesting 

refl ections on the complexities involved in 

English teaching and the theory-practice 

mix. Th is is followed by a piece from Chrystal 

Armitage and Naomi Mollenhauer, where they 

make a compelling case for using an appraisal 

framework in the classroom.

We have the great privilege of being able to 

share some of the 2014 Literary Competition 

winning entries in this issue. I am always 

impressed by the writing capacities of young 

people, and opportunities like this are a really 

wonderful way to speak back to the defi cit ways 

that young people and writing are represented 

in the media through discourses of failure. It is 

so affi  rming to see the great talent that we have 

in our schools and to celebrate it. Finally, we 

have some book and resource reviews, thanks 

to the eff orts of Peta Egan and Melanie Wild.

I would like to quickly take the opportunity to 

encourage you to come along to this year’s state 

conference on Saturday 15 August at Lourdes 

Hill College. We have two really awesome 

keynote speakers: John Marsden, who is an 

author, English teacher and school principal; 

and Professor Bev Derewianka, a literacy 

expert from the University of Wollongong. Th e 

program is chock-full of engaging workshops, 

delicious food and coff ee, as well as a few drinks 

and nibblies to fi nish off  the day.

Have a really well-deserved winter break and 

see you all in the trenches again next semester!

Stewart Riddle

University of Southern Queensland 
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LEARNING FROM LEAVES
Umpteenth Macbeth. Oh spare me Willy Shake!
’tis half a century, since, rawbone rookie,
I scored Prince Malcolm in the ‘Scottish play’
and since then, every year, Duncan to Doctor,
title role too, even a Weirdie sister once,
I’ve done the Dunsinane dash, at beck and call
of school and theatre, Aussie to Italy.

Now, once again.  And in the Mallee bush
this Sunday arve, rehearsing solo
for a solo show tomorrow here in Ouyen
– a school I love – they’ve had my Hamlet twice
and now they’ve asked for Macca.  I’ll oblige.

Blank verse, bush leaves. Unlikely learning curve.
I unmask the Mallee, Macbeth’s lines
upon Weird Sisters Th ree, my treetrunk trio
hill-haunting Ouyen, south from Sunset Country,
my bare feet shuffl  e Ouyen Hillside dust
where waiting witches web me in word-net.

Arts Council touring, once my daily bread
(one day it’s Banjo, next the British bard)
miled me from Murgon to Manangatang.
A pensioner nomad now, more white than grey,
I roam at will for Will.  I love his plays.

But now no Banquo backs me in this scene.
Alone I face the spindly trio trunks
whose leaves lace shade for lucky lizard-lads.
I’m hooked by acid eyes through shrivelled bark
seeping their prophecies, Cawdor to King.

I’m now an Aussie oldie.  I’ll not reign
but must resign to yoke of onward years.
But pray, towards tomorrow’s student ears,
I’ll draw some ardour from these arid arms

whose split bark bleeds into unseen root.

�

A unique and special person, Paul Sherman’s 
contributions to the arts and education were 
exceptional: wide-ranging, far-reaching, lifelong 
and dynamic.  His contribution and infl uence 
within his immediate community and beyond 
was both broad and deep.

VALE PAUL SHERMAN OAM 
01 12 1933 – 04 05 2015

During a lifetime of presenting drama and 
literature programs to students in schools

and universities throughout Queensland, 
interstate, and overseas, (England, Hong Kong, 
Italy and France), Paul has inspired thousands of 
young people.  In particular, his Shakespearean 
scholarship, including his knowledge of 
Shakespearean plays, was extraordinary. At 
age 81, Paul had performed 108 Shakespearean 
roles and could claim to have performed in 
all Shakespearean plays in either full or cut 
versions, a record few actors can emulate.

He also devised plays such as King Lear’s 
Medicine to make Shakespeare more accessible 
to students.  Shakes and Snakes, which he toured 
successfully to schools throughout Queensland, 
New South Wales and Victoria under the 
auspices of the Arts Councils, was an example of 
plays he wrote which promoted knowledge and 
appreciation of literature.

Paul was a foundation member of the English 
Teachers Association of Queensland and, 
over 48 years, contributed articles and poems 
to Words’Worth, the journal of ETAQ and 
presented many workshops and seminars at state 
and national conferences.

In 2010, ETAQ honoured him with a Peter 
Botsman Memorial Award for his contribution 
to the teaching of English in Queensland.  
In 2104, he was awarded Honorary Life 
Membership of ETAQ and, in the Australia Day 
Honours List, he received an Order of Australia 
Medal for his contribution to literature and 
education.

For many years Paul judged the Year 8 section 
of the Queensland-wide literary competition 
currently jointly sponsored by ETAQ, IEUA and 
James Cook University and, after announcing 
his retirement in 2007, this section of the 
competition was named after him.  

In his retirement, Paul made himself available to 
schools across the country and internationally in 
a voluntary capacity promoting Shakespeare and 

Paul Sherman 
as King Lear
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VALE PAUL SHERMAN OAM 01 12 1933 – 04 05 2015

poetry.  He worked in the classroom with both 
teachers and students: performing, directing, 
workshopping and rehearsing.  With his talent, 
knowledge and experience, and his generosity 
of spirit, Paul was a tremendous resource for 
teachers in developing in their students a love of 
literature.  

Th e stories of Paul’s performances in schools are 
legion.  At his beloved Kedron State High School, 
on one of his visits, a group of students ran into 
the room for their English lesson on Romeo and 
Juliet after lunch. ‘Miss, Miss, there’s an old man 
dressed funny and he’s been wandering around 
the grounds pulling up weeds!’ Another group 
came in saying, ‘and he’s coming this way!’   Th eir 
teacher said, ‘Relax, that’ll be Friar Lawrence and 
they’re not weeds, they’re his medicinal herbs.’

Paul was dedicated to the discipline of 
performance.  He always performed the poems 
he chose for presentation by rote without scripts.  
Even in rehearsed readings of Shakespearean 
plays, he always had his lines down.

Paul had a great loyalty to Australian writers and 
a deep concern for the inclusion of indigenous 
literature in the school curriculum.  His close 
friendship with Oodgeroo Noonuccal was very 
important in his life and she gave him permission 
to perform her poetry, as did two of his other 
close friends, Val Vallis and Judith Wright.  

An abiding theme in Paul’s writings was war.  
For all his life he was to remember as a young 
child, the hush of horror in 1942 when his father, 
having opened Th e Courier-Mail announced 
‘Singapore’s fallen’.  Paul had no idea who 
Singapore was or how far he had fallen.  He soon 
learned that Singapore was a place far away and 
there was a strange thing called the war involving 
the Germans and the Japanese.  His 8 year old 
self  assumed that they were like the Weasels and 
the Stoats in Th e Wind in the Willows.

His father decided that his wife and children, 
Paul and Terry, would go to Roma to live until 
he felt Brisbane was safe.  Paul’s memories of 
his year in Roma left indelible imprints on his 
mind – the bottle trees each bearing the name 
of a soldier who died in World War I, the soldier 
statue memorial erected in 1920, the torpedoing 
of the Centaur, the daily lists of the soldiers who 
were ‘killed in action’ or ‘missing in action.’ 

Paul’s family was intimately touched by war.  
In World War I, his great-aunt Zita Lyons and 
her brother Leon were both at Gallipoli, she a 
nurse on a hospital ship, and Leon, fi ghting in 
the trenches.  Paul’s play Anzac Bikkies, Bitter-
Sweet, based on Aunt Zita’s memories, was 
performed four weeks ago at the Arts Th eatre 
to commemorate the centenary of the Gallipoli 
landing. Sadly, Paul did not get to see his play 
as he was too ill.  However, on the day before 
he died, a video of his play was brought to his 
bedside where he was in palliative care in the 
hope that he would be able to experience it. As 
the recording was playing, there was a fl icker of 
recognition on Paul’s face when he heard the tap 
tapping of the typewriter, as the Keith Murdoch 
character was typing his famous Gallipoli letter, 
and another when the Last Post was sounded at 
the end of the play.

Th e late Bille Brown, Australian actor and 
playwright, wrote of Paul’s ‘selfl ess devotion 
to poetry and the Australian spirit – his quiet 
and almost religious dedication to our history, 
his pure search for good language, clear and 
Australian to express that – not to mention his 
tireless and unheralded, but never unremarkable 
performances not just here but throughout the 
country’.

As a surprise to celebrate Paul’s Order 
of Australia Medal, his close friend Aldo 
Magagnino, whom he met in Lecce through 
Professor Bernard Hickey, published a collection 
of Paul’s poetry which he called Under the 
Rainbow Serpent.  In the conclusion to his 
Afterword, Aldo refers to Paul as a ‘wordsmith, 
minter of incisive neologism … and chiseller of 
verses.’  Th e anthology, written in both English 
and Italian, arrived three weeks before Paul died 
giving him time to enjoy this wonderful gift. 

Journalist, teacher, actor, college drama lecturer, 
drama consultant, director, poet, mentor, 
playwright, critic, opera afi cionado, expert in 
Commedia dell’arte, Shakespeare scholar and 
actor extraordinaire, Paul Sherman will be 
greatly missed. 

By Esme Robinson 
A long-time friend of Paul’s, Esme fi nished her 
own teaching career as English HOD at Kelvin 
Grove State College. She holds the record as the 
longest serving president of ETAQ.
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(Article based on the workshop presented with Simon Kindt at the 2014 

AATE National Conference and 2014 ETAQ State Conference)

OVER THEIR VOICES WE STRETCH: 
BREATHING LIFE INTO THE STUDENT 
POETRY EXPERIENCE

Adam Davy

The student poetry experience: wading into 
the debate
Th ere is a regrettable perception amongst 
some with an outlet in Australia’s mainstream 
media, notably led by conservative columnist 
Christopher Bantick, that English teachers 
fear the complexities of poetry, and thus are 
increasingly opting to ignore its signifi cance 
as part of a robust English curriculum. It is an 
argument that, in essence, posits that teachers 
fear the complexities and nuances of language, 
fear being exposed for possessing anything less 
than an absolute mastery of ‘the correct way 
to read a text’, and fear allowing students the 
opportunity to meaningfully collaborate with 
the teacher in a mutually supportive exploration 
of poetry, where multiple perspectives might, 
shockingly, validate the intrinsically polysemic 
nature of literature. 

Indeed, the notion that such fears might be 
endemic within the teaching profession in 2014 
can seem like elitist scaremongering, a yearning 
for the  teaching of yesteryear, in which the 
quality of education was thought to correlate 
with the degree to which students engaged with 
‘the canon’. It is a notion that thus hints at a 
much broader debate driven by an ideological 
schism which presents on the one hand an 
expectation that the teacher need be the arbiter 
of all worthwhile knowledge, entrusted with the 
sacred duty of passing down wisdom derived 
from a careful, and precise, analysis of canonical 
literature, and on the other, an acknowledgement 
that the teacher is more accurately understood to 
be an informed learner, leading the exploration 
of knowledge and experience, and facilitating the 
development of new understandings.

Th us, at one extreme, those to whom we might 
apply the generalised label of ‘traditionalists’ 
will argue that poetry’s elite status should be 
preserved, and any such study of those texts 

of universal and timeless signifi cance need 
be discussed. It is testament to the pervasive 
cultural dominance of this view, that many 
teachers continue to grapple with curriculum 
poetry programs that derive wholly from 
an engagement with the ‘classics’. At the 
oppositional extreme of this ideological 
spectrum, those to whom we might apply 
the label of ‘radical’ will argue that poetry 
is, and has long been, an evolving form of 
artistic expression, whose value stems not 
from the purity of vision ascribed to an elite 
few individuals, but from poetry’s capacity 
to give voice, vision and form to us all in our 
individualised exposure to the gamut of human 
experience. For some, the challenge to defi nable 
boundaries that this approach perceivably 
encourages, can cause concern and potentially 
serve as an uncomfortable deterrent. 

Yes, these are extreme perspectives, presented 
here as an illustration of the base confl ict faced 
by teachers of poetry in Australia today. Drawing 
attention to this ideological confl ict perhaps also 
helps us to understand, and defend against, the 
criticism that many English teachers fear the 
teaching of poetry. If there is a pervasive fear of 
poetry amongst the teaching population, I would 
like to think that this fear stems not from a lack 
of textual understanding, but from a fear of 
turning students away from poetry with a rigid 
curriculum that insists upon a traditionalist, 
wholly analytical approach to the reading of texts 
determined to be representative of bygone era 
of literary excellence – a standard that is implied 
to have been long since lost. Th is greater fear is 
likely founded in the realisation that approaches 
to learning necessarily evolve, and arguments 
about the merits of the canon aside, it no longer 
seems logical to assume that generations-
old approaches to poetry will resonate with 
young learners today (or indeed, remain as 
academically relevant as they once were).
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Th is confl ict rests at the heart of poetry 
teaching in Australia and is thus tremendously 
important in its implications. However, it 
needs to be recognised that concerns about 
adopting a wholly critical approach to the 
teaching of poetry are not new, let alone radical. 
Almost a century ago, Scott (1921) cautioned 
teachers not to “fall into the common fallacy 
that poetry can be taught as a thing apart from 
life.” Glicksburg and  Gordon  (1939) lamented 
that “the living  poem is often destroyed in the 
process of salvaging its hidden meaning.” Th e 
great Australian poet Judith Wright also raised 
concerns about the “modern critical method” 
of teaching poetry which she concedes “can be 
a useful way of getting to know how a poem is 
written, but…can never inform us how a poem is 
made”. She concludes with this apt observation:

It looks rather odd to the poet, however, to 
see whole shoals of students who neither 
want to write poetry nor to know how it is 
written, being solemnly taught how to take 
a poem to pieces, but seldom how to put 
it together again, or what to do with it in 
order to enjoy it… (Wright, 1963, v-viii)

Crucially however, Lockward (1994) reminds us 
that this need not be the case:

Many students  are extremely  responsive  
and open  to poetry,  particularly when they 
realize  that  their  own experiences  are 
important and have validity in  the  context  
of a poem.

Yet, 20 years later English teachers are still 
having to defend against the outdated notion 
that concern over the limitations of exclusively 
privileging the modern critical method 
somehow suggests a decline in the quality of 
poetry teaching, or the ideologically burdened 
conclusion that such a method is simply  ‘too 
hard’ for many of today’s ‘under-educated’ 
teachers to grapple with. At least, this appears 
to have emerged as the case when Christopher 
Bantick (2014) boldly asserted earlier this year 
that, “Th e problem with poetry is that it is badly 
taught [in Australian schools], or not taught 
at all.” From the outset, of course it needs to 
be recognised that Mr Bantick’s generalisation 
is laden with implied meaning, notably 
underscored by the equation of the critical 
method with ‘goodness’, and this thus off ers 
him a scale against which he can supposedly 

measure ‘bad’ poetry teaching. Despite this, 
and as already established above, the proposal 
here is that such arguments ignore the worth 
of the aforementioned alternative pedagogic 
tradition, that is, one that forgoes a reliance 
on the inherent limitations of a rigidly defi ned 
standard of textual deconstruction, in favour of 
a foregrounding of the aesthetic experience and 
a celebration of the experimental potential of 
language.

It thus stands to reason that when Bantick 
asserts defi nitively that “what is lacking is 
confi dence in the teaching of poetry” any such 
issue may well stem from a wavering confi dence 
in the suitability of a critical method that risks 
amounting to the teacher being suffi  ciently 
familiar and comfortable with a fi nite selection 
of works to then off er them up to the class for 
procedural dissection. Often, the objective of 
such an approach is for the students to eventually 
posit a particular interpretation of these poems 
- an interpretation that the teacher, as the 
supposed arbiter of knowledge, must accept 
as valid in order for students to successfully 
demonstrate their ‘understanding of poetry’. 
Within such a regime, in which the enjoyment 
of poetry is routinely pushed to the sidelines, it 
is perhaps no wonder that many teachers lack 
confi dence in the worth of approaching the 
teaching of poetry in this way.

In an earlier article, Bantick (2011) laments the 
supposed decline in artistic standard amongst 
Australia’s contemporary poets, and once again 
the implication is that teachers are failing this 
generation of students. However, even if we 
were to accept this view (I don’t), I wonder 
how it could reasonably be expected that a new 
generation of poets produce ‘great art’ if they 
are only ever taught how to deconstruct texts, 
and never off ered the latitude to experiment 
with their own creative potential. Th is potential 
disconnect between analysis and creativity is 
profound and should not be ignored.

One school’s context
Th e scenario faced by the English Department at 
Kelvin Grove State College might sound familiar 
to you. Two years ago we felt ours was a school 
bursting with creative students who simply didn’t 
make the connection between their own creative 
tendencies, and the study of poetry as a means 
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of creative expression. Indeed, over a number 
of years students admitted their frustration at 
the fact that although they appreciated poetry, 
and understood its aesthetic and cultural value, 
they were being forced to study such a limited 
sampling of poems, and being forced to engage 
with them in what they felt to be a particularly 
restrictive way. Th ese students yearned for 
freedom – a freedom to explore the world 
of poetry, and navigate it in a way that was 
meaningful to them.

What follows is a chronicle of our faculty’s 
response to this context.

2012: Proposal
Our faculty’s eff orts were based upon three 
initial goals:

1. To transform our school’s relationship with 
creative writing;

2. To challenge our students’ perceptions of 
poetry, by facilitating their experiencing 
of its transformative and communicative 
potential;

3. To meaningfully recognise that each student 
has a voice, and that each voice is important.

To achieve these goals, it was determined that 
we would concentrate our eff orts in three focus 
areas: Curriculum, Pedagogy and the Co-
curriculum.

Focus Area One: Curriculum

a)  Subject Matter – Retain canonical poetry, 
but broaden the scope of the curriculum by 
also introducing students to contemporary 
forms, and encouraging them to share 
poems that they fi nd personally resonant.

b)  Skills – Vary students’ experiences with 
poetry. Analysis remains a vital part of 
the student experience, as students need 
exposure to the possibilities of poetry, but 
the study of poetry is extended to include 
meaningful opportunities for students to 
apply their skills to craft their own poetry.

Focus Area Two: Pedagogy

a) A greater emphasis is placed on the teaching 
of poetry writing;

b) Th e peer sharing of student work is 
naturalised, so that poetry becomes a part of 
the English classroom experience, not just 
limited to a particular assessment item, or 

OVER THEIR VOICES WE STRETCH: BREATHING LIFE INTO THE STUDENT POETRY EXPERIENCE

a requirement of an isolated unit of work 
within the English program.

Focus Area Th ree: Co-Curriculum

a) Poetry is celebrated beyond the context of 
the English classroom;

b) Th ere is recognition that poetry is a living 
means of artistic expression that continues 
to exist and evolve in the community;

c) Students are provided with opportunities 
to experience poetry through, for example, 
performances, workshops, discussion 
groups, and competitions.

Working within this general framework as our 
starting point, and recognising the particular 
interests of our student demographic, it was 
concluded that an appropriate direction for our 
faculty was a deeper engagement with spoken 
word poetry.

Spoken word poetry presents many appeals 
to teachers and students of English. It is 
a multimodal form, and so is often more 
immediately stimulating than traditional, page 
poetry. Perhaps most intriguingly however, there 
are contemporary  spoken word poets who are 
not only of an age that students can relate to 
beyond the words, but professional poets who 
live and breathe, and who can (and will) interact 
personally with the students, and engage in 
dialogue with them in the name of a shared love 
for poetry. 

Purists will perhaps argue that spoken word 
poetry simply cannot rival the canonical works 
of the Romantics, or the Modernists, or even the 
Beats. Of course, such arguments are typically 
based on generalisations that are diffi  cult to 
defi ne and defend objectively. Let’s leave aside 
the question of the canon for now, and simply 
clarify that contemporary forms of poetry need 
not be set up in competition with the canon. 
Performance poets and teachers of performance 
poetry are poetry enthusiasts. Th ey love poetry, 
and thus understandably appreciate the great 
works of Shelley, Browning, Elliot et al. But 
our central concern remains thus: unless this 
love of poetry can be ignited in students, what 
incentive can they have to want to dive deeper 
into the poetry pool and discover such great 
works for themselves? Performance poetry 
(or any kind of poetry for that matter) is not 
necessarily an end in itself, but is perhaps more 
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appropriately conceived of as an inviting gateway 
through which to enter the rich world of poetic 
expression.

2013: Foundations
Th e fi rst key development that our program of 
revitalisation lead to was a Year 10 poetry unit 
centred on spoken word and performance poetry. 
Th e focus of the unit was ostensibly on student 
writing and the sharing of their work with 
others. Importantly, the unit involved workshop 
opportunities for all students to engage with the 
local poetry community, most notably QLD slam 
poetry champion Scott Wings.

Of less signifi cance than the style of poetry 
studied, has thus been this shift in assessment 
emphasis away from pure poetry analysis, 
and toward a celebration of poetry creation. 
Th is poses some interesting challenges, and 
exposes some potential mismatches between 
the inherently variable nature of poetry, and the 
necessarily standardised criteria against which 
students are assessed. However, as illustrated 
by Appendix A, through careful and fl exible 
assessment design, it has proven possible to 
emphasise the students’ own creative potential, 
and not force them to simply comment on the 
creative excellence of others.

Th e outcomes of this task have been 
tremendously encouraging, with conversations 
about poetry emerging across an entire cohort 
of students. However, it was always the intention 
to capitalise on this phenomena, and push 
student engagement with poetry beyond the 
boundaries of a lesson, or a unit of work. For this 
to happen it was necessary for the students to 
take ownership of poetry, and to appreciate its 
worth, beyond the predetermined parameters of 
curriculum.

And so, the fi rst school poetry slam tournament 
was organised, focusing on the participation 
of Year 10 students, but open to all interested 
senior students. Ultimately, 25 poets participated 
in the various rounds of the competition, and 
hundreds more participated as enthusiastic 
audience members. Th e program culminated in 
a fi nal presided over by Scott Wings and 2013 
Australian Slam champion CJ Bowerbird.

In broad terms, the positive outcomes of this 
initiative were immediately apparent. Th ere was 
greater ‘buy in’ from students, as poetry became 

a ‘real’ thing for many of them (not just another 
English assignment), and even a year later, some 
students are still enthusiastically engaging with 
poetry in the Brisbane community and further 
abroad. 

2014: Expansion
In 2014, the curriculum revision expanded to 
Year 8, so as to make the writing and sharing 
of poetry an integral part of the classroom 
experience (refer to Appendix B). Even we 
couldn’t have predicted the richness of the 
poetry discussions that emerged amongst this 
very enthusiastic cohort (refer to Appendix C). 

Th is coincided with a signifi cant expansion of 
formalised artist involvement with the students, 
including a month long artist in residence 
programme run by Scott Wings – working with 
Years 10, 8, 7 and 6 students, and a week long 
programme with Year 10 students, presented by 
Texan champion poet ‘Good Ghost’ Bill Moran. 
Th ere has also been a concentrated eff ort to 
work with a number of other local poets during 
the year, so that students now have enhanced 
opportunities to interact with, and contribute to, 
the poetry community.

With an expanding cohort of student poets, we 
have also witnessed the local poetry community 
embrace our school. We have found the 
Australian poetry community to be consistently 
passionate and supportive. We have been able to 
engage more eff ectively with poetry initiatives 
beyond the immediate school community, 
including a main stage showcase of our 
school’s poets at the internationally recognised 
Queensland Poetry Festival.  

2015 and beyond: Joining the dots
Since sharing our story at state and national 
conferences in 2014, it has become apparent 
that there are many schools around the country 
already embarking on poetry journeys very 
similar to our own. It thus seems a logical (and 
exciting) development in the years to come, for 
these schools to connect and continue to build 
on the infectious enthusiasm associated with 
spoken word poetry. In particular, an interschool 
poetry initiative seems to be a natural extension 
of the growth we have so far experienced within 
our school. Th is important initiative will allow 
us to connect even more students in the exciting 
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world of spoken word, and further promote our 
passion for poetry in Queensland.

Similar programs are already developing around 
Australia (e.g. OutLoud in Victoria, and Stand 
Up, Speak Up in NSW), so it is certainly not 
beyond reason to think that a national program 
may one day emerge. 

Conclusions
In essence, it isn’t the media that should control 
discussions about the teaching of poetry in 
schools, but English teachers. In doing so, we 
should establish that this should fundamentally 
be a discussion about what will engage students, 
and what will encourage them to want to learn 
more, by actively exploring poetry – its many 
and varied forms, features and functions. 

Th e ‘end game’ is for students to want to 
immerse themselves in poetic expression, share 
their thoughts about poetry, and to seek to learn 
more about the craft of poetry by exploring the 
works of others, and experimenting with their 
own skills.

Th e environment in which this is to occur 
needs to be warm and supportive. Th e material 
students are asked to examine must be 
challenging, but it simply can’t be alienating 
or cold. Th e emphasis need not so much be on 
deciphering the hidden meaning of a piece (a 
common misconception when approaching a 
poem using the modern critical method), as it 
is appreciating how a poem functions to elicit 
a response from the audience. By now it has 
hopefully been made clear that this is most 
defi nitely not a case of ‘either/or’ with regards 
to the type of poetry studied in schools – e.g. 
canonical vs contemporary. Th e more poetry 
the better. Th e contention here is that it is 
important to engage students in the world of 
poetry, and give them the requisite tools to 
navigate this world so that they feel compelled 
to venture forth and explore poetry in a context 
that transcends the classroom and helps them 
cultivate their own personally rewarding 
relationship with language. 

Here I have documented observations of what 
is working in the context of one school. Despite 
the obviously limited representativeness of such 

a sample, I nevertheless feel that there is great 
value in sharing our particular experiences with 
spoken word poetry. Our students have long 
been competent readers of poetry, having the 
tools to understand and even appreciate how 
the poet has used language to create meaning. 
But as we encourage our students to form more 
meaningful connections with poetry, they are 
forming a deeper relationship with writing, 
based upon an understanding of the value and 
personal power poetry can off er. In this sense, 
we have been less concerned with knowledge 
of specifi c poems, and more with an ultimate 
understanding of the worth of poetry as a 
medium, as an art.

Th ese are just a few musings that warrant 
consideration in the current ideological climate 
surrounding the issue of poetry in schools. 
Consensus on how best to approach poetry 
seems unlikely.  Personal philosophy aside, it 
is hoped English teachers can concede, as a 
useful starting point, that there is great value 
in our children not just learning about poetry, 
not just understanding poetry, but in learning 
how to love poetry, and to aspire to learn from 
poetry. If this can be agreed upon, then all 
else is perhaps appropriately conceived of as 
secondary, and we recognise that the route 
taken in pursuit of this goal is likely to vary in 
accordance with the needs of particular student 
cohorts. 
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Appendix A: 
TEACHER:

English – Year 10
Kelvin Grove State College 

TASK TWO, 2014

Th e Power of Poetry

Student Name:

Draft Due:   Final Due:   Standard Achieved:

Context:  As an enthusiastic believer in the power of poetry, you have been called upon to perform 

in the ‘Take Part’ festival, a community event that advocates art and literature as tools for raising 

awareness about social, cultural and global issues. 

Task:  Th ere are three components to this task.

Part A: Create a poem (Written)

Use your knowledge and understanding of the stylistic devices, language features and text 
structures of performed free verse poetry to create an original poem that promotes a real or 
imagined perspective on a cultural or social issue of relevance to young Australians.

Part B: Develop a rationale for your poem (Written)

Explain the intent behind your poem, and how stylistic devices and language features of 
performed free verse poetry combine to aff ect the audience and achieve this intent. Th is rationale 
is to help your teacher understand your work – it is not performed for the class, but it is a 
mandatory and assessable component of the task. 

Part C: Perform your poem (Spoken)

Perform your free verse poem in a way that is engaging and likely to prompt the audience to 
engage with and understand your promoted perspective.

Genre and Audience: 

Imaginative text for 

an audience of young 

Australians.

Purposes: 

•  to demonstrate understanding of, and control over, language

•  to communicate a coherent message 

•  to engage your audience 

Conditions: 

•  4 weeks’ notice of task

•  time to work in class and at home 

•  2 minute poem, 400 word rationale

•  planning sheet to be submitted with fi nal copy

•  teacher response to one draft (+ one for ESL students)     

•  to be submitted to Turnitin, at teacher request 

Declaration of originality:

I, _______________________________, declare the work presented in this assessment is, to the best of my 

knowledge and belief, my own work, except as I have acknowledged.

Student’s signature: ______________________________________                           Date: ______________

We would love to be able to show your work to future students. If you would rather we did not do this, please tick the box. 

 Otherwise, we will assume we have your permission.

Teacher monitoring of progress: Draft/s attached to fi nal copy and annotated where necessary. 

Otherwise, note an explanation here:    
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TEACHER:

English – Year 10
Kelvin Grove State College 

TASK THREE 2014

Original Poem & 

Innovative Short Story 

Student Name:

Short Story Draft Due: 

Poem Final Due:  

Short Story Final Due:  

Standard Achieved:

Context: Creative writers take their inspiration from many sources, but in this unit you are invited to 

continue our term focus on engaging with creative composition and literary innovations by responding to 

the poetry of your peers as stimuli for your own original short story.  

Task: You are to refl ect on your responses to poetry and global voices in class by completing Part A 

and Part B of this task.

PART A: You will respond to one of the over-arching unit topics with your own original poem 

giving a voice to an issue or concept that you feel passionately about or are interested in. Your poem, 

as well as those written by your peers, will be collected into a class anthology. 

PART B: You will respond to a poem of your choice, selected from the class poetry anthology. Th is 

poem will be the stimulus for your own creative short story. It is thus important that your short story 

clearly explore the same key issues and messages as the selected stimulus poem.

Refer to the next page for a detailed outline of your task requirements. 

Genre and Audience:  
An original poem and 

short story, suitable for an 

audience of young adult 

readers. 

Purpose: to entertain, provoke thought, express feelings

 

Conditions: 

•  3 weeks prior notice of task

•  Time to work in class and at home

•  Length of poem: Negotiable

•  Length of short story: 500 words 

•  Story planning sheet to be submitted with fi nal copy

•  Feedback on draft poem will occur in class during Weeks 3–4 

•  Teacher will respond to one complete draft of short story (+ one for ESL students)

Declaration of originality:

I, _______________________________, declare the work presented in this assessment is, to the best of my 

knowledge and belief, my own work, except as I have acknowledged.

Student’s signature: ______________________________________                           Date: ______________

We would love to be able to show your work to future students. If you would rather we did not do this, please tick the box. 

 Otherwise, we will assume we have your permission.

Teacher monitoring of progress: Draft/s attached to fi nal copy and annotated where necessary. 

Otherwise, note an explanation here:

Appendix B: 
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Details of task:
PART A: Own Original Poem

Words are power, and in this unit we have been 

exploring global issues and voices through 

poetry and narratives, with a focus on the 

following over-arching unit topics:

•  Adolescence and Change – voices of youth, 

including teens from various perspectives;

•  Australiana – voices of Australians, including 

Aboriginal and Torres Strait Islander 

perspectives;

•  Environment and Sustainability – voices of 

nature, including various environmental and 

sustainability perspectives;

•  Asia-Pacifi c Neighbours – voices of the Asia-

Pacifi c region, including perspectives across a 

range of cultural and geographic boundaries;

• Human Rights and Protest – voices of protest, 

including multiple perspectives on human 

rights concerns and global issues of protest.

PART A of your task requires you to select one 

of the above topics to respond to in the form of 

an original poem. You may choose to respond in 

any poetic form you wish, per negotiation with 

your teacher.

You should address all aspects of an eff ective 

poem, using the STEP-UP MATIE! Framework 

to ensure you demonstrate your understanding 

and control of aesthetic features, address specifi c 

subject matter related to your chosen topic, as 

well as create an appropriate emotional tone and 

mood, to convey your message about the issue 

that is important or of interest to you. 

PART B: Innovative Short Story

PART B of your task requires you to select a 

poem written by one of your peers from the 

class anthology (created after PART A has been 

completed).

Th is will form the stimulus for your short story.

Your short story must explore the same key 

topic and message of the stimulus poem.

Your teacher will also give you the option 

of writing an informal refl ection/rationale 

to explain how and why you have chosen to 

respond to your selected poem.  

You also must ensure that your short story 

follows the conventions of narrative writing 

and includes a range of appropriate aesthetic 

features to achieve the purposes of the task.
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Appendix C: 
Examples of student generated discussions about poetry. Students were asked to publish an original 

poem in a virtual classroom environment, and peers were encouraged to engage with and comment 

upon these pieces of poetic expression. Th ere were no restrictions around what students could, or 

should, comment on (aside from standard guidelines around off ensive material).
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I am motivated to write about teaching public 

speaking because I have always loved teaching 

it. Public speaking can paralyse some people 

with fear, yet there is immense satisfaction in 

observing students’ confi dence grow when it 

comes to this aspect of English assessment. 

Like any fear, facing it is the biggest obstacle 

and public speaking is no exception. It is easier 

to conquer if you have the tools to do it. In this 

article I want to provide an eff ective guide to the 

structure I have always used in teaching public 

speaking, along with some tips for eff ective 

speech deconstruction, transcript writing and 

speech delivery. 

Public speaking has been with us since the 

great orators of the cultural heritage tradition 

and is by no means a dying art. Th ere is no 

substitute for the human voice in real time, and 

technology-delivered speeches cannot really 

move an audience in precisely the ways that 

eff ective, live speaking can. Many teachers go 

to history to access models such as the great 

Martin Luther King’s “I have a dream” speech, 

or Winston Churchill’s call to battle. Most of 

us can recall Kevin Rudd’s historic apology to 

Indigenous Australia’s stolen generation, and 

more recently Noel Pearson’s moving eulogy 

delivered to mourners at Gough Whitlam’s 

funeral. We are fortunate now to be able to 

access speeches from more recent history, closer 

to home and in our own accents through online 

repositories. Th is paper is, in part, written as a 

guide for pre-service teachers who did not learn 

this at school, and experienced teachers who 

may also fi nd it useful.

Th e advent of streamed speeches, such as 

the TED talks series, which refl ect diff erent 

locations and accents, provide an excellent 

resource for critiquing and modelling eff ective 

EFFECTIVE PUBLIC SPEAKING FOR THE 
AUSTRALIAN CURRICULUM

Dr Anita Jetnikoff (QUT)

public speaking techniques. Often, the speech 

transcripts are also provided alongside the 

vodcasts, allowing us to study them structurally 

and linguistically. In most cases, speaking diff ers 

from writing in its grammatical conventions, 

syntax and content, as well as the register 

variables required to be sensitive to context. 

Th e structure of a good persuasive speech is not 

the same as an essay, even though the standard 

“introduction, body and conclusion” using 

topic sentence structure is one often taught to 

secondary students as a guide to speech writing. 

A persuasive speech is diff erent from an essay 

because it appeals to a listening audience and 

so deploys vocal modulation. We know that 

the visual and vocal aspects of speaking are 

more important than the verbal or “written” 

content of the speech and yet there is an 

insistence on providing a transcript, even in 

folios, for assessing speeches in schools. Some 

of the most moving speeches are not read; 

they are delivered with full audience contact, 

increasingly these are presented interactively, 

without notes or a podium. When we assess 

public speaking in English, therefore, we 

are assessing modulation and vocal delivery 

and the speech’s coherence as well as its 

structural cohesion. It behoves us to teach 

these techniques, therefore, as well as provide 

an eff ective, user-friendly structure to plan the 

content. Time and practice are also required to 

practise modulation and vocal delivery.

Persuasive speaking
Th e aim of a persuasive speech is to convince 

an audience that the position that the speaker 

is advocating is reasonable, logical and the 

best course of action to follow. It relies on 

combining the features of two expository text-
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types: hortatory and analytical exposition. 

Hortatory texts deploy emotive (aff ective) 

writing or speech that appeals to the “heart 

and soul” of your listener. Analytical texts 

speak to the mind; they are logical, factual, 

and rely more on evidence than emotions. 

Th e aim of a persuasive speech is a balance 

between the two types of exposition. It stirs 

the listener to action while at the same time 

making them feel that it is reasonable to 

do so, because there is a logical solution to 

a stated problem. Many speeches deploy 

aff ective and rhetorical devices, and these 

have been written about eff ectively elsewhere 

(Miller & Colwill, 2010). Kevin Rudd’s 

famous apology and Obama’s original victory 

speech, for instance, have been analysed in 

terms of functional grammar and appraisal 

(Love & Macken-Horarik, 2009). Th e key 

to persuasive speaking lies in balancing 

hortatorical and analytical language devices 

with a logical structure that leads your 

listener to think and feel in such a way that to 

act on your ideas is reasonable.

Th e following recommendations come from a 

highly eff ective structure and set of guidelines 

by masters of public speaking, Munroe 

and Ehninger (1969), and is fool-proof if 

followed carefully. Th e book is no longer 

in print so I explicate the structure here in 

some detail. I have updated and adapted 

this structural guide for contemporary 

contexts. It is more explicit in its structural 

components than the loose ‘introduction, 

body and conclusion’ expository structure 

often advocated in English classrooms. Th ere 

have been many eff ective guides to using 

rhetorical devices, with some incorporating 

Appraisal techniques, in recent writing about 

speaking, but few of them deal purely with 

structural concerns. I want to apply some 

basic “Appraisal” or interpersonal resources 

from functional grammar to the practical 

concerns of writing and delivering speeches. 

Th is structural section that follows is written 

in the second person so it can be used with 

secondary students.

Structure of a speech to persuade
1. Introduction: Attention step

Th e purpose of this step is obviously to get your 

audience’s attention but it also aims to create 

sympathy in your listener for what you are about 

to say. Th is step needs to:

• introduce your topic;

• gain your audience’s attention;

• establish your credentials as a speaker; and

• give an indication of what is to follow.

Some techniques that can be used are:

• visualisation (ask your listener to imagine 

they are someone else);

• a quote;

• an illustration (visual or real picture);

• statistics; or

• a story (this usually grabs listeners’ attention).

2. Needs step

Th is section outlines what the need or problem 

is and why something needs to be done about it. 

Th is step needs to:

• state the problem or need;

• give an illustration of the need;

• tell what will happen if the need is not 

fulfi lled (i.e. the ramifi cations of the 

situation); and

• relate the issue to your audience.

3. Satisfaction step

Th is tells the audience what they should do to 

satisfy the need or solve the problem. Th is step:

• proposes a plan or idea;
• gives a theoretical demonstration and/or;
• makes reference to practical experience.

4.  Visualisation step

Th is step paints a picture or creates a 

visualisation in the minds of the listeners as to 

what might happen if they do not follow your 

call and/or what will happen if they do follow 

your call. It involves:

• stating the negative picture;

ETAQ 48_Issue 2_draft_1.indd   a15ETAQ 48_Issue 2_draft_1.indd   a15 17/06/2015   11:14:04 AM17/06/2015   11:14:04 AM



The English Teachers Association of Queensland16

EFFECTIVE PUBLIC SPEAKING FOR THE AUSTRALIAN CURRICULUM

• painting or showing a positive picture about 

what will happen if your call for action is 

heeded (possibly using multimedia tools or 

apps); or

• a combination of the two above techniques.

5.  Action step

Th is is where you ask your audience to do 

something. You are calling them to action in a 

democratic way. You might ask them to join a 

lobby group protest, to write a letter or email 

or to cast a vote, to write or post something via 

social media or to otherwise speak back to the 

problem by becoming more aware of it or by 

doing something to implement the solution. It 

leaves the audience feeling they can, and will, do 

what you suggest.

Revision

Basically the speech to persuade structure goes 

like this.

• Imagine this (grab them “by the heart”: use 

aff ective language, interrogative verb mood; 

employ rhetorical questions; use personal 

pronouns with the tenor close to equal).

• Th is is why the situation has occurred (the 

problem we have is…use of bare assertions, 

declarative verb mood).

• Th is is how we will stop this from happening 

(the solution – solve the problem using 

modals: could, might, must).

• Th is is what the world will be like if we don’t 

do this. If we do follow the solution(s), the 

world or situation will be much better (seeing 

the Big Picture; deploying graduation to 

sharpen or soften the situation).

• Th is is what we/you must do (bare assertions 

deploying high modality language and 

imperatives or rhetorical questions).

Enhancing phase exercise
1. Th e speech transcript 

Do a joint three-column deconstruction of 

model speeches and mark the structural 

sequence in the speech on one side 

and (some steps may occur in the same 

paragraph.) the grammar on the other side. 

Note the eff ect of any rhetorical devices 

used (Miller & Colwill, 2010); Macken-

Horarik who use functional grammar 

analysis on successful speeches.

2. Watch the speech 

Mark the points during delivery on 

a checklist of modulation devices, 

paralinguistic devices (such as facial 

expressions and body language) and the 

eff ect of AV aids used.

3. Which steps are predominantly hortatory? 

(Th ey persuade audiences to do something.)

4. Which steps are predominantly analytical? 

(Th ey persuade audiences that X is the case.)

Preparing students to draft the speech 
transcript
1. Choose a topic and investigate how you 

feel about the topic. Th is will require some 

guided research so that your position is 

informed and reasonable. Th is topic in 

English will often arise from the study 

of a literary work, but can also respond 

to a current issue so that the speech is 

convincing and authentic. Th is is a good 

time to teach the Appraisal resource of 

attribution or sourcing.

2. Decide what you want your audience to do 

(keep it simple).

3. Work out three strong points to support 

your position. Here teachers can scaff old 

the task by giving cues for the sentence 

structures or connectives.

4. Describe what will happen if your listeners 

do not follow your proposal (one sentence 

only).

5. Describe what will happen if your listeners 

do follow your proposal (one sentence only).

Write your own speech (600-750 words, i.e. 150 

words per minute 3-4 minutes individual). Word 

length will vary according to the year level at 

which you are teaching.

To teach this eff ectively, a model or two is 
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required to scaff old the task. TED talks and 

other sites off er speech transcripts, which you 

can then deconstruct with students. A model 

of one example, which is from American writer 

Matt Cutts has been deconstructed according to 

specifi c language and structures. Th e full speech 

is available on You Tube (https://www.youtube.

com/watch?v=UNP03fDSj1U). Th e speech 

transcript is available on many diff erent sites 

including http://mythoughtinenglish.blogspot.

com.au/ 

Here I off er one way to deconstruct the speech 

according to verbal and visual language 

(grammar and speech techniques) and structural 

components. It is clear that there is a point/

counterpoint structure within each section and 

that even though the argument is persuasive 

it is peppered with humour, juxtaposition and 

graduation, especially, softeners. Th is speaker is 

not bludgeoning his audience with his ideas, but 

suggesting as a result of his proposal that they 

could try what he did. 

Th ree column deconstruction of a model speech (3:27 minutes)

Structure Speech transcript: 

Try something new for thirty days 

by Matt Cutts

Language features

1 Get attention

2 State a need 

(and/or a 

theme)

A few years ago, I felt like I was stuck in a rut, so 

I decided to follow in the footsteps of the great 

American philosopher, Morgan Spurlock, and try 

something new for 30 days. 

Th e idea is actually pretty simple.

First person appeal

Humour often gets 

attention (irony)

Graduation and Modality 

‘softens’ the premise and 

sells the idea.

3 Find a 

solution

Th ink about something you’ve always wanted to add 

to your life and try it for the next 30 days. It turns 

out, 30 days is just about the right amount of time to 

add a new habit or subtract a habit -- like watching 

the news -- from your life.

Appeal to audience’s 

imagination and fact, 

‘softened’

Point- counterpoint

 Th ere’s a few things I learned while doing these 30-

day challenges.

Th e fi rst was, instead of the months fl ying by, 

forgotten, the time was much more memorable. Th is 

was part of a challenge I did to take a picture every 

day for a month. And I remember exactly where I 

was and what I was doing that day. 

I also noticed that as I started to do more and harder 

30-day challenges, my self-confi dence grew. I went 

from desk-dwelling computer nerd to the kind of 

guy who bikes to work -- for fun. 

Personal experience

Cohesion fl ags a list of 

what he learnt

AV slide: a beautiful 

photograph, low angle of 

a tree

Bare assertion: high 

modality- very convincing

Point-counterpoint

Even last year, I ended up hiking up Mt. Kilimanjaro, 

the highest mountain in Africa. I would never have 

been that adventurous before I started my 30-day 

challenges. 

I also fi gured out that if you really want something 

badly enough, you can do anything for 30 days.

Personal results: physical 

change as a result of 

challenges

Hiking picture

Use of gesture/pace
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Have you ever wanted to write a novel? Every 

November, tens of thousands of people try to write 

their own 50,000-word novel from scratch in 30 

days. It turns out, all you have to do is write 1,667 

words a day for a month. So I did. 

By the way, the secret is not to go to sleep until 

you’ve written your words for the day. You might be 

sleep-deprived, but you’ll fi nish your novel. Now is 

my book the next great American novel? No. I wrote 

it in a month. It’s awful.

Intellectual change

AV slide of National Novel 

Writing Week

Statistics graph 

Rhetorical Question – 

which he then ironically 

answers

Humour 

AV: leather bound 

classic novels (pauses for 

laughter)

4 Visualise the

   results

But for the rest of my life, if I meet John Hodgman 

at a TED party, I don’t have to say, “I’m a computer 

scientist.” No, no, if I want to, I can say, “I’m a 

novelist.” (Laughter) 

Famous novelist/ 

humourist named

High modality: bare 

assertion- no qualifi cation

So here’s one last thing I’d like to mention. I learned 

that when I made small, sustainable changes, things 

I could keep doing, they were more likely to stick. 

Th ere’s nothing wrong with big, crazy challenges. 

In fact, they’re a ton of fun. But they’re less likely to 

stick. 

When I gave up sugar for 30 days, day 31 looked like 

this. (Laughter)

Th e fi nal ‘secret’ expressed 

again as 

Point – counterpoint

Linguistic understatement 

juxtaposed against visual 

exaggeration

AV: enormous pile of 

sweets

5 Call to action So here’s my question to you: What are you waiting 

for? I guarantee you the next 30 days are going to 

pass whether you like it or not, so why not think 

about something you have always wanted to try and 

give it a shot for the next 30 days. 

Interrogative mood. 

Rhetorical question as 

challenge

Bare assertion and 

imperative returns to title 

and theme of speech

Graphic of calendar

Th is is just one example of a public, persuasive 

speech. Th e speech or speeches you and your 

classes will use can be modelled like this, but 

be relevant in subject matter to the unit theme 

arising from the literary or other texts under 

study. For instance, if you were exploring one 

of the Cross Curriculum Priorities (CCP) of 

the Australian Curriculum: English (AC:E) you 

could use a novel as a parent text, investigating 

the Sustainability CCP in Th e Blooding 

(Wheatley, 1989) for year 10 or Into the woods 

(Krien, 2012) year 12. Th ere are many other 

suggestions for texts which align with the CCP 

or explore the General Capabilities (GC) of 

the current version of the AC:E, which can 

be found in other articles I have published in 

Words’Worth or English in Australia in recent 

years (Henderson & Jetnikoff , 2013; Jetnikoff , 

2013a, 2013b; Jetnikoff  & Kelly, 2013, 2014).
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Enhancing and synthesising unit phases: 
Delivering the speech
Before you practise the delivery, the following 

ideas about contextual considerations and 

rehearsal of public speaking need to be taken 

into account. For the fi nal draft presentations 

students will need notes, preparation of AV 

aids, lots of practice, relaxation and confi dence. 

Teachers may wish to cover the following 

fundamentals of public speaking. Further to this 

list of suggestions, the models of the TED talks 

or previous students’ recorded speeches can also 

be viewed more specifi cally for the speakers’ use 

of modulation devices. Don’t use Hitler or some 

manic coach who shouts at his team as a model, 

unless you want to show students what not to do.

Delivery: Modulation in public speaking
Teaching the delivery of speaking is sometimes 

neglected in the classroom. It is important not 

to leave this to chance, as a poor delivery can 

interfere with the whole meaning of a speech, 

even if it looks impressive on paper in terms 

of argument. Modulation can be explicitly 

taught and revised when students are practising 

so that their speeches will engage listeners. 

Th e following acrostics can aid students in 

remembering the vocal modulation devices that 

make speaking interesting and memorable:

PLUS TIP and REST 
Th is list has been written in the second person 

so it can be given to students or taught through 

speech “warm up” or drama “warm up” activities 

described more fully elsewhere (Jetnikoff , 2007). 

Projection and volume Th row your voice out 

so you can be heard. If you have a microphone, 

speak normally – there’s no need to shout. 

Language register Th e relationship between 

speaker and audience and the appropriateness 

of the language for the given context. Awareness 

of this makes the language appropriate for the 

students’ given or simulated audience - e.g., 

formal register for Voice of Youth competition, 

semi-formal for school students. It is important 

for you, as students, to understand what you are 

saying to ensure that your audience does too. 

Avoid words you do not fully understand and 

sound combinations that are diffi  cult to say.

Understanding Do you understand everything 

you are saying and why you are saying it at that 

point in the speech? Does your audience?

Sincerity At least attempt to sound sincere. 

Looking at your audience instead of your notes 

or card is essential.

Tone of voice Note how much more relaxed 

people sound when not reading! Rehearsal 

usually overcomes nerves so the vocal tone is 

more relaxed. Strained voices often alter tone 

and timbre, and can raise pitch which makes 

people sound less convincing.

Intonation and infection It’s important to vary 

your intonation. Th is is the music of your voice, 

so try to avoid monotonous patterns. Th is can 

be marked on the page with symbols such as an 

upward arrow ↑, for rising intonation, underline 

stressed words or ~syllables, use a forward slash 

/ to indicate a pause and // to indicate a long 

pause for breath or poignancy so the listener 

can take in your points. Important key words or 

phrases can also be highlighted.

Pitch, pace, pause, phrasing and parenthesis 

Th ese are fairly self-explanatory, when 

people speak, as opposed to reading, pauses 

approximate those of normal speech? Pace is 

important overall, so that you speak within the 

time frame you’ve been given. Nerves can raise 

people’s pitch unwittingly. Shrill voices and high 

pitched voices in this culture have less credibility, 

deep breathing and vocal warm up exercises 

before presentation should help. Th is can take 

the form of intoning some of the pure vowel 

sounds together as a class, and altering the pitch 

together as a group.

Rhythm Speaking and reading have diff erent 

rhythms. You’re more likely to speed read aloud 

than you are to speed speak, although nerves can 

get the better of many people, even experienced 

speakers who are desperately trying to remember 

their script in their heads. Vary the rhythm – and 

breathe deeply on your pause notations. You can 

get excited around the ‘call to action’ section, but 
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the problem section could be delivered a little 

more slowly so you sound reasonable.

Emphasis Emphasise important words by 

pausing before or after them, varying your pitch 

or volume, or inserting a stock phrase such as, 

“Th is... ladies and gentlemen ...is one of the 

most important things to understand about 

emphasis.” Th ink how intonation can vary 

the emphasis in normal speech to the more 

exaggerated patterns of a presented speech, 

which is, after all, a performance.

Stress Sometimes you can change the stress of 

normal English words for emphasis for instance 

the word “par``tic ularly” can be broken up 

with an exaggerated pause and extra stress 

on the medial syllable. As with emphasis, 

intonation can vary stress in normal speech to 

enhance a performance.

Timbre Watch the timbre of your voice. 

Nervousness can sometimes change the pitch 

and sound quality of your voice. You may 

become more strident or louder or speak faster 

than normal. Try to practise keeping your 

vocal cords relaxed, breathe deeply from your 

abdomen and keep your shoulders relaxed. 

Practise using palm cards and hand gestures 

and varying the expression on your face as well 

as moving your eyes from place to place or face 

to face. Deep breathing, before and during a 

speech, also helps calm nerves.

Let’s do it! Choose your method - video, 

(mobile phones can come in handy here, if your 

school allows you to use them) audio on iPads, 

or use a mirror (at home) or friendly peer to 

critique at school. Use evaluation guides, based 

on this list, to check progress. Students can 

check each others’ speech structure earlier, 

here we are talking about helping each other 

improve vocal presentation.

Feedback Watch, listen, discuss, evaluate.

Context consideration in public speaking
Th e following factors need to be considered 

when anyone is giving a live speech in real time. 

Even if students are realistically going to be 

speaking to their teacher and peers, thinking of 

a simulated context outside the classroom may 

help them to be more creative and appropriate 

with their use of language for a particular 

audience purpose and context. Most speeches 

delivered in real life, at functions and events, 

are not in classrooms. In English we are often 

asking students to play a role as speaker, arising 

from the study of a literary work. For instance, 

they may be responding to literature by fi lling a 

gap or silence in a novel, play, poem or fi lm or 

other digital text. If the context is simulated, the 

following aspects of context can be considered 

and discussed in the planning of the speech.

1 Th e spoken genre and text-type

• Th e audience (considerations): who, what, 

why, how many?

• Th e context (considerations): where and when 

(a simulated “authentic” context is important 

when developing the summative assessment 

task, so that the lexical choices and tone of 

voice as well as access and use of technology 

and/or physical spaces are appropriately 

deployed).

• Live or mediated modelling of the persuasive 

speech – the diff erence between reading and 

speaking.

• Motivated sequence – the importance of 

structure. For example, the model above 

or one you use with students. Note the 

connecting words.

• Time and length.

Th e spoken mode deploys some similar linguistic 

devices to the written persuasive text, but diff ers 

from the written in the choice of words suitable 

for speaking and listening, in its deployment 

of a more active voice. Th ere is an excellent 

chapter on deployment of rhetorical devices in 

speechmaking, if you are working with senior 

students, in Queensland Senior English: Th eory-

practice connections Volume 2 (Miller & Colwill, 

2010). In a text that is written to be spoken aloud, 

the language should be plain, even if you are 

talking to a group of professionals. 

Th e reason for this is that the text is usually 

heard only once, unless it is to be mediated and 

transcribed for an online context. Th e listener 

must get your message the fi rst time around. As 
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the text is orally delivered, the presentation or 

the manner in which you speak is as important as 

the text itself. Unless it is mediated, the listener 

doesn’t have the opportunity to review the 

content of the speech, therefore repetition and 

other devices can be used. Students can negotiate 

this according to the context(s) of the given unit 

of work.

Genre: Exposition or public refl ective (text-type 

– the speech to persuade)

Audience: (students decide on context and 

register)

Purpose: To persuade your audience to do X... 

(students decide)

Context: Choose from a range of options 

suggested by the teacher or negotiated by the 

student.

2 Th e audience – research considerations: 

who, what, why, how many?

If you can gather relevant information about 

your “simulated” audience, you will be better 

prepared and your speech will be more 

eff ective. Ask the following questions of 

yourself.

• Who are the people that make up my 

audience? (What is their background, 

socio-economic makeup, age, gender, 

history of the organisation.)

• What is their interest in my speech? 

(What specifi c lines can I take to involve 

this group?)

• Why, specifi cally, am I speaking to this 

group? (Th is determines your specifi c 

purpose – the more specifi c you can be 

the better. If your general purpose is to 

challenge racism, your specifi c purpose is 

to move and persuade your audience, make 

them listen, learn something new and do 

something as a result of the speech. When 

you are fi nished speaking they will not only 

give support, but recognise the worthiness 

of the topic.)

• How many people will be present? 

(Use the numbers to create a comparison 

e.g. one in fi ve people suff ers some form 

of mental illness in their lifetime? Ask 

yourself – How can I move the listeners to 

act?)

3 Th e context considerations: where and 

when

Th e size of the venue is important (for 

a public rally or church you may need a 

microphone or a rostrum, in which case 

you’ll need to practise using these).

Th e time of day.

Such research will enable you to prepare an 

appropriate speech for your particular audience.

Points to remember about oral delivery

• Fundamentals of public speaking: keep the 

audience interested - familiarity, proximity, 

relevance, sincerity, vocal modulation, 

confi dence, keep within the time frame.

• First check the structure of the outline (peer 

checking) – can we each discern the structure 

of the speech from our outlines? Go through it 

with someone else.

• Flesh out the points. Remember little 

proximity tricks that deploy an inclusive tenor 

such as saying ‘all of us here’, ‘we can never 

imagine, ladies and gentlemen’, and so on. Use  

the familiar and the close (what do you know 

about these people?) to maintain relevance 

and interest. Th is can be done by practising 

in front of a mirror, or on video or audio 

recordings using phones, laptops or iPad, or 

by getting a fellow suff erer to listen to your 

speech as you draft it aloud. 

Speaking the speech is the most important 
part of the process
You can never practise too much or too often. 

Write out your linking sentences between each 

of the motivated sequence steps (e.g., check the 

model structure above).

Hopefully this guide will be useful for both 

beginning teachers and those who may be looking 

for extra tips on teaching this important aspect of 

our English assessment programs.
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Entry One
How do we preserve in our students a love of 

literature (aesthetics), imagination, personal 

responses and creativity whilst treating texts 

as cultural artefacts to be deconstructed, 

transformed and reconstructed (critical 

pedagogy)?

When fi rst casting an eye over the QSA English 

Syllabus (2010), I read the rationale and noted 

the list of things students ‘will learn’. Students 

“will learn to enjoy and appreciate a range 

of texts” (p1).  How do you teach someone 

to enjoy and appreciate literature? – I asked 

myself. Th e longer I pondered this question, 

the more problematic it became. Th at’s because 

I am unsure how I came to enjoy, appreciate 

and ultimately love literature.  How has this 

love been preserved regardless of the ways 

critical literacy slices and dices it with diff erent 

‘readings’? 

I don’t think my personal passion for literature 

was something learned; perhaps it was more 

‘caught than taught’.  What I suspect is my 

education occurred in an era before critical 

literacy took hold. Not once do I remember the 

dissection of a text for the ‘dominant reading’, 

and from recollection, ‘cultural artifacts’ were 

only found in museums. All I remember is big 

slabs of the canon. Served hot or cold? It didn’t 

matter. I consumed them all. Th at must make 

me one of those English teachers who are “loath 

to abandon” (Peel in Gannon, 2010, p34) their 

“civilised aesthetic heritage” (Beavis, 2001, p31). 

Th ere’s no doubt I am a believer that exposing 

students to “the best that has been thought and 

said” (Beavis, 2001, p30) will somehow help 

them to ‘learn to enjoy and appreciate texts’, 

even if by some form of osmosis. Perhaps I too 

share Wendy Morgan’s (2007) reliance upon a 

“stable body of canonical works in print of solid 

and enduring value (and values)” (in Beavis, 

2008, p26). But for me, the stable body is not 

something to rest upon idly.  It is a launch pad.

A PRESERVICE ENGLISH TEACHER’S 
LEARNING JOURNAL 

Robert Staggs   

Th ere was an urban myth circulating some years 

ago that the gauge of the tracks that delivered 

the space shuttle to its’ launch pad traced back 

to the gauge of Stephenson’s rail in England. Th e 

story then goes that Stephenson’s gauge traced 

back to ruts created by Imperial Roman chariots 

as they ventured as far north as Hadrian’s Wall. 

It would have made a lovely analogy to explain 

how modern English uses the well-worn tracks 

of the canon to launch into the future and 

beyond.  I do not reject the modern English 

curriculum, and do appreciate that critical 

literacy serves a purpose, I just know there’s 

something great about the literature that got me 

started . 

I think I found my answer from Gunther Kress 

(2002). His idea of the English subject is one 

of ‘deep purpose’ (in Beavis, 2008, p25) which 

allows one to reconcile the inner creative being 

with the demands of the outer social world.  

Kress’s English is ‘ethics, aesthetics and texts’ 

(2008b). Could this be described as ethos, pathos 

and logos?  Perhaps the deep purpose of the 

English subject is revealed when the heart is 

engaged. 

Upon refl ection, I must have had some of my 

English education under critical pedagogy or 

cultural studies models. In don’t think it features 

at the forefront of my memory because I knew 

the ethos of English as a transforming force, a 

power which could do more than turn the world 

upside down – it could turn it the right way up. 

Th is force had already engaged my heart, and 

critical literacy created new ways of delivering 

old but important messages. 

On my fi rst practicum I attended an event for 

young readers at the school library.  If the ‘eyes 

are the window to the soul’, one could easily 

see the students who already had ‘it’; the deep 

purpose of English percolating. No doubt, it will 

produce “confi dent communicators, imaginative 

thinkers and informed citizens” (Australian 

Curriculum English, 2010). Perhaps critical 
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literacy can only rob the pleasure of aesthetics, 

creativity and imagination from those who never 

held them close. 

Entry Two
Who has the most to lose from the promotion 

of post-structural principles for reading texts 

in our classrooms? (i.e. multiple readings, 

non-dominant readings, alternative readings, 

resistant readings)

I’m not sure if young people need a “glorious 

certainty” (Mission in Gannon, 2010, p69) but 

they appear to do well with a certainty of sorts. I 

worked in a school which used the Dimensions 

of Learning  model and one of the formative 

concepts is that students should “experience 

a sense of comfort and order” (Marzano 

& Pickering, 2009). Recently I attended a 

behaviour management workshop and it was 

reinforced how much students really need and 

like rules (without admitting so) because of the 

sense of order they bring. 

Post-structural principles, as Ray Mission 

admits, are “counter-intuitive” to the sense of 

order and beliefs of ourselves and the society 

we live in (in Gannon, 2010, p75). We are quite 

used to reading to be informed or for pleasure 

(heaven forbid - entertained) and placing some 

trust in the writer’s ability to communicate 

meaning, and make our own judgments. But 

the bad post-structural news is in: ‘the author 

is dead!’ What’s worse is that all along we have 

unknowingly been slaves to a system of “social 

and textual processes whose eff ect is to insert us 

into particular ideologies” (Morgan in Gannon 

2010, p86). 

It doesn’t take much critical literacy skill to 

unpack Mission’s use of the word ‘glorious’ as 

a swipe at those who represent the traditional 

literary heritage. Perhaps an English teacher’s 

conference is the best place to discuss who 

holds the moral ground, but my concern is for 

students who suff er overexposure or poorly 

taught post-structural principles. I can produce 

a useful example.

My recent practicum experience included the 

heavy-handed use of the word bourgeoisie. 

Year 9 students tried using the term in their 

advertising unit assessment; Year 10 students 

suspected Atticus Finch might have represented 

one in To Kill A Mockingbird. When I took 

over the Year 12 English class, I discovered a 

general confusion over who-was-who in Pride 

and Prejudice. I was forever putting out the 

bourgeoisie-fi re and replacing it with “landed 

gentry” or other class-appropriate terms of the 

era.

I asked my supervising teacher: “Don’t you 

know Marx is dead?” It might have seemed 

rude except not one student understood why 

they were applying this criticism and it had no 

bearing on their assessment. 

Th e overexposure or poor use of critical literacy 

is a problem for students, yet it is an incredible 

tool for discovering diverse meanings in texts 

and exposing how discriminating language 

positions us to accept dominant ideologies. Used 

well, it will surely create “informed citizens”. 

Overused, and it will hardly “help students 

develop a sense of themselves, their world and 

their place in it” (ACARA, 2010). 

Entry Three
Is it possible to be objective when assessing 

creative tasks?

I was co-marking multimodal presentations in 

Year 9 English with my supervisor. Th e students 

were delivering refl ective personal narratives 

and they had been explicitly taught narrative 

and aesthetic features to include in their work. 

We marked each presentation individually and 

then compared scores. Th e marks were almost 

identical until one young lady’s presentation. 

She spoke passionately about her family, 

especially her father; an expert chef. She showed 

pictures and described the delicacies he crafted. 

Th ere were trestle tables laden with sumptuous 

seafood, silver platters stacked with slices of 

smoked salmon and sashimi. I scored a high “A”, 

the other teacher a low “B”. 

Aesthetics means diff erent things to diff erent 

people.  Mission and Morgan make a good point 

when they suggest the aesthetic is not limited 

to the creative but is inherent in all texts; we 

use aesthetics to get across the clearest message 

and for “maximum impact” (in Gannon, 2010, 
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p45). Th at impact is subjective according to the 

audience’s expectations and past experiences.  

Th e expectations of assessment may be 

defi ned in a rubric, but the term aesthetic is 

still a mighty slippery fi sh. One could ask why 

aesthetic features are the only addendum item in 

the QSA English Senior Syllabus (2010).

Susanne Gannon’s (2010) manifesto on creative 

writing does not explicitly discuss assessing 

creative tasks but does note the shortcomings 

of the rubrics to mark them. She laments how 

the list of textual features used to judge grades 

reinforce to students the need to replicate them 

and “teachers are trained by the grid to expect 

them” (in Gannon, 2010, p224). But do teachers 

all ‘read the grid’ the same? 

Gannon leans away from assessing the creative. 

Her ideas include that school students need a 

lot more opportunities to engage in extended 

creative writing  and suggests much of it “will 

not be assessable, and much of it not read by the 

teacher”(2010, p226). In her vision of a ‘writing-

rich’ classroom, students go through a series of 

processes (always immersed in the aesthetic) 

and ultimately emerge with the publication of 

students’ work. In this writing- utopia, students 

would receive decreased exposure to “high 

stakes conditions” and increased capacity “to 

judge and rework their own writing” (2010b). 

Looking across the QSA English Senior Syllabus 

standards matrix, the majority of the descriptors 

could be applied objectively (and probably are) 

to creative work. In my opinion, there are only 

a few that could make demands on the personal 

tastes of the marker. One in particular from 

Dimension One regards the “manipulation and 

control of roles of the writer … and relationships 

with audiences” (2010, p27). I guess this depends 

a lot on whether the audience, in the form of 

the assessor, allows themselves to be ‘moved’ 

or ‘enter into’ the text of a skillful creative 

piece. I know I did, when Sashimi Girl gave her 

presentation. 

Entry Four
As English teachers, how do we ensure that 

our own value systems/ideologies/beliefs are 

not reifi ed? How do we ensure that the beliefs 

and values of our students are respected? 

It’s quite hard, almost impossible to believe, 

that English teachers’ belief-systems are not to 

some degree reifi ed in the classroom. Beavis 

(2001) declares the English subject to be “laced 

with social and political agendas” (p 30). Whose 

agenda’s are they likely to be? In a critical 

literacy ‘setting’ the teachers’ starting-point is 

to problematise texts to expose the embedded 

language-choices and then the ideologies. 

Surely, the problematising component ‘lies in the 

beliefs about society and about language which 

underpins the work of such teachers” (Morgan in 

Gannon, 2010, p 86). 

 If critical literacy is to be applied vigorously 

in the classroom, it should also be applied to 

the teacher and the school. It seems a better 

proposition to teach our students such high 

quality critical skills they can easily identify and 

make allowances for their teacher’s ideology 

and the ideology of the education system 

they participate in. Mission and Morgan 

(2006) suggest the teacher’s job is to “keep the 

possibilities and judgments open and not impose 

hers or his meaning or evaluation on the class” 

(p 16). 

As long as this socio-political conversation keeps 

going, it will always be adult voices we hear. 

Doecke and McClenaghan (2010) make a solid 

point that just as a “teacher’s pedagogy is framed 

by their autobiography” (in Gannon, p129), 

the students too bring a rich set of experiences 

to the classroom. However, these experiences 

may never be fully appreciated, explored or 

realized for their learning potential.  Th e authors 

also see the Australian Curriculum broadly as 

an imposition of adult constructs (and neo-

liberal ideals), which ignore the realities and 

experiences of student’s lives.

If our student’s beliefs and values are to be 

respected and their potential to be truly realised, 

this will require a genuine student-centered 

approach to curriculum and pedagogy. Th is 

means engaging texts which students use and 

like. Ray Mission (2010) says it is these texts 

“which have the potential to exert great power”, 

and instead of educators ignoring them we 

should “prepare them to read intelligently the 
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central texts of their culture” (in Gannon, p 331). 

Doecke and McClenaghan (2010) identify that 

young people have clear opinions about the texts 

they engage in and are socially “constructing 

shared meanings on the basis of their readings 

of these texts” (in Gannon, p 131). Th ey are 

interpreting and evaluating with their friends 

all the time! Teachers would be wise to ‘tap 

into’ the texts they like, and to help develop the 

articulation skills they are already demonstrating.  

A great example of engaging with texts students 

like is the experience of world famous Australian 

illusionist, Consentino. Born and raised in 

Melbourne, Paul Consentino couldn’t read his 

fi rst word until Grade 3 and by Grade 7 was 

still only reading basic words. It wasn’t until 

his mother noticed he was fascinated by the 

pictures in a magic-book he brought home from 

the library. Th e turning point for Paul was his 

mother’s decision to help him engage with a 

text he chose. As his mother said: “It wasn’t until 

he discovered something he was good at and 

wanted to learn about that he became motivated 

(to read). Th is is what happens to so many kids in 

our system; they slip through the cracks because 

we don’t fi nd out what their passion is and 

therefore their purpose for learning” (Lehmann, 

2014, p20).  

A genuine student-centered approach will 

not only include texts they like, it will include 

the means they use to engage them with. 

Alvermann’s (2008) study into adolescent 

online literacy describes ICT platforms as “so 

powerfully motivating that young people are 

more and more willing to invest a substantial 

amount of time and eff ort in creating content 

to share with others online” (p 9). When young 

people are willing to create, collaborate and 

participate, teachers should respect and value 

their contributions and look for ways to make 

this part of their learning.  

Entry Five
In whose interest is school assessment?

Assessment, like almost every facet of education, 

is a point of contention. If we were to ask a 

group of teachers what the purpose of school 

assessment was, we might receive answers 

around “improving student learning” (Ferguson 

in Churchill, 2013, p 415). When we ask ‘whose 

interest?’ this opens up the conversation to a 

range of stakeholders other than the student.  

Already in this learning journal we have 

discussed a potential innovative creative writing 

program which would avoid formal assessment 

models in favour of conferencing, workshops 

and peer-review with the aim of helping students 

“become independent and skilled appraisers 

of their own work” (Gannon in Gannon, 2010, 

p 227). Whilst a program like this could turn 

students into published writers, it would be hard 

for many educators to ‘see’ it work in the current 

system.  

One complaint is that school standards of 

assessment have become more like business key-

performance-indicators, and which operate in 

a curriculum that “serves hegemonic interests” 

(Doecke & McClenaghan, 2010, p 128). Th e 

argument here is that “education is now 

collapsed within an agenda driven by the needs 

of business” (2010b). If one were to take some 

of the sting out of these statements we might 

reword it like this: In the current geo-political 

climate, our government is primarily concerned 

with performance driven by competition 

which is undergirded by measurability. Just like 

business.

If we were to use NAPLAN as an example, this 

assessment serves an array of interest’s way 

beyond improving the individual students’ 

learning. It produces data which helps some 

‘talk up’ political and theoretical positions. It 

can be used as ammunition for “politicians 

and the mass media to describe schools and 

teachers as ‘failing’” (2010c). One can imagine 

how well Gannon’s creative writing school would 

be received if it produced writers of note; and 

how ‘fl aky’ she would be perceived without 

measurable success. 

Th ese negative issues can cloud the broad 

and comprehensive assessment theory and 

practices which do assist student learning 

produce eff ective teaching. Th e assessment 

component of the QSA English Senior Syllabus 

(2010), for example, does include components 

of measurability. It does provide a range of data 
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which is used for tertiary entrance purposes and 

data about how well schools are performing. 

But the real purpose of assessment is to benefi t 

students; “to help them achieve as well as they 

are able” (p14).  

In the Wider Professional Experience 

component of this course, I have worked closely 

with a local primary school principal. On the 

subject of some of the assessment controversy 

mentioned here, particularly NAPLAN, the 

principal admitted he didn’t embrace the 

changes at fi rst. Th e initial set of results gave 

him “a kick in the pants”. Th is caused him and 

his team to really pay attention to targeting their 

teaching (and funds) through specifi c programs 

that address a range of intelligences. His concern 

for the wellbeing and success of his students as 

well as a good attitude toward the assessment 

process has produced amazing results. 

Regardless of the political and contentious 

nature of Australian education, it is hard to 

image teachers who don’t want their students to 

do the best they can. 
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Abstract
Th e nature of English teaching has become 

increasingly complex over the last decade with the 

rise of technology and digital media surrounding 

our students on a daily basis. Traditional reading 

comprehension so often stops at the ‘Who, What, 

When, Where, Why and How?’ model questions, or 

asks vague questions that students struggle to fi nd 

the ever-elusive ‘right’ answers to. Similarly with 

writing, students often have diffi  culty in creating 

their own meaning in texts as they lack confi dence in 

their own ideas and abilities. Th is paper proposes a 

modifi ed version of the Appraisal System of Functional 

Grammar through a framework targeting the macro 

skills of reading and writing to encourage higher order 

analysis and independent thought.

Introduction
We all know that teaching English is far more than 

spouting lines from Shakespeare, conjugating verbs, 

reading endless essays and running out of red 

pens. Th e nature of English teaching has become 

increasingly complex over the last decade with the 

rapid rise in technology and popularity of social 

media meaning that our students are surrounded by a 

plethora of texts. At what point in a non-educational 

situation are those students required to write an essay? 

At what point are they expected to stand up and 

deliver a seven-minute speech on a poem? Although 

these often favoured forms of assessment are indeed 

teaching students valuable skills of analysing texts and 

creating their own texts in order to communicate their 

ideas, how are we really preparing them to not just 

survive, but thrive in our text-saturated world? With 

Twitter feeds constantly updating and advertisements 

screaming at us, we live in a society where words are 

everywhere competing for our attention, manipulating 

our thoughts and feelings, pushing us and pulling us 

every which-way. Is it not our job to give students the 

tools to search for truth? To determine what it is they 

think and give them a voice to stand up for themselves? 

Analysis is far more than unpacking the characters 

in ‘To Kill a Mockingbird.’ Analysis is understanding 

how and why a text was created and then making 

your own decisions about what you will do with that 

information. It is time for English teaching to come 

out from behind the patched-elbow jacket and join 

the 21st Century.

Th is is where the role of an English teacher is defi ned. 

In front of you is a class of Senior English students. 

Th ese 16 year olds are questioning the world around 

them, looking for answers, and they are looking 

at you. Each of them comes to your class with 

diff erent cultural capital. Some are from middle-class 

backgrounds with well-educated parents who have 

motivated them throughout their education. Some 

are driven to succeed. Some come from backgrounds 

of generational poverty in which education is not 

valued, but relationships are. Some have missed large 

segments of school due to various reasons. Others 

are gifted and talented students who are tipped for 

success. So here is your class, each very diff erent, but 

all needing the same thing: the tools to do battle with 

the world.

Prior to the 21st Century, the term ‘literate’ defi ned 

someone’s ability to read and write. Th e authors of 

Digital Transformation, a recent report published by 

the Educational Testing Service’s Centre for Global 

Assessment, defi ne today’s literacy as the ability to 

use “digital technology, communications tools, and/

or networks to access, manage, integrate, evaluate, 

and create information in order to function in a 

knowledge society” (International ICT Literacy 

Panel, 2002, p. 2). In other words, although reading, 

writing, listening, and speaking are paramount, 

today’s students must be able to decipher meaning 

and express ideas through a range of media (North 

Central Regional Educational Laboratory, n.d, as cited 

in Flannigan and Jones, 2006). 

Flannigan and Jones (2006) state that the current 

generation of teenagers are living inside a world that is 

not only physical but digital as well. In today’s society 
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more students are reading off  computer or phone 

screens than they are from paper books so therefore, 

we should be embracing this change. Why are we still 

using newspaper articles, novels, poems and other 

forms of media that are not digital? A functioning 

member of today’s society is someone who can read 

and write but also text, tweet, like, email, share, instant 

message, chat and comment. What we need to do 

is teach students to analyse this wide range of text 

types and to create them with purpose. We need to 

be teaching students about the multi-dimensional and 

fast-paced environment that surrounds them on a 

daily basis (Flannigan and Jones, 2006). Th e Workforce 

Commission’s National Alliance of Business (as cited 

in Flannigan and Jones, 2006, p. 5) found that “the 

current and future health of America’s 21st century 

economy depends directly on how broadly and deeply 

Americans reach a new level of literacy—’21st Century 

Literacy’ “. We believe that Australia too needs to reach 

a new level of 21st Century Literacy. But what should 

be included inside this new approach? Gilster (1997) 

states that students must develop the ability to make 

educated judgments about what they are reading; it 

is not enough to simply ‘comprehend’ a text, we as 

English teachers need to be encouraging our students 

to  form opinions and express their own original 

ideas around texts instead of regurgitating what the 

text already says. Duncan and Tyner (2003) defi ne 

critical media literacy for the 21st Century, as a way 

to ‘increase students’ understanding and enjoyment 

of how the media works, how they produce meaning, 

how they are organized, and how they construct 

reality (Chauvin, 2003, p. 121). In order for this type 

of reading to occur, students and teachers need a 

framework to guide this process. For this, we believe 

that the framework of the appraisal grammar system 

off ers both students and teachers a guide to promote 

higher-order and independent thinking around both 

text consumption and production. 

Th e appraisal grammar system is part of systemic 

functional linguistics and uses a new series of 

metalanguage to understand and deconstruct the 

meaning behind texts (Macguire, 2008). However, 

this decoding goes beyond the four resources model 

by Luke and Freebody (1999) to a wider approach 

necessary for literacy education for diverse and 

marginalised students, including those in low socio-

economic areas (Luke, Iyer, & Doherty, 2010; Woods, 

2009). Newmann and Associates (1966) state that 

for literacy education to be successful it must involve 

sustained engagement with new knowledge and 

visible links to the social world outside of school. Th is 

requires a “tuning up of the eyes and ears” (Heath, 

1983) to how literacy (and especially text analysis) 

works in everyday life. “Our culture is ‘saturated’ 

with media texts, which are integral to our lives, and 

if we teach and counter-teach by deploying these 

texts we can help to provide a framework for young 

people to critique their own culture and to form 

their own readings of the media as a refl ection of 

their cultures and their worlds” (Jetnikoff , 2006, p. 

38). By redefi ning literacy along these lines it allows 

us as educators to progress forward as much as the 

society around us and to help students understand the 

relationship between institutions, texts and audiences 

(Buckingham, 2005, p. 473). Autonomous models 

(Street, 1984) of skill acquisition — whether decoding 

or comprehension—stop short of addressing the 

students’ need for engagement with the social texts 

and intellectual demands of everyday community 

life (Luke, Woods and Dooley, 2011). Explicitly 

teaching the processes of appraisal across a range of 

contemporary and traditional texts gives students 

the tools to evaluate the socio-cultural and linguistic 

understandings that informed the creation of these 

texts (Macguire, 2008). Th e framework that we 

propose as having the greatest potential for improving 

outcomes for students is that of appraisal grammar.

What is Appraisal?
Although many programs have been labelled as 

innovative, progressive or critical in the past, a lack 

of widespread implementation of these frameworks 

inside classrooms is concerning. We know that 

functional grammar exists as a way to analyse 

texts and their eff ects and purposes (Halliday and 

Matthiessen, 2004), but how much of this is being 

used actively in schools? Are we teaching students 

that texts are multi-faceted and explore meanings in 

diff erent ways (Halliday and Hasan, 1976)? Perhaps a 

lack of cohesion between the theoretical vision and 

the practical application is to blame. Some theoretical 

English frameworks have excellent intentions but are 

lost practically due to a lack of teacher and student 

friendly resources. Th e removal of this barrier 

is essential to fulfi l the vision of the Melbourne 

Declaration (Ministerial Council of Education, 

Employment, Training and Youth Aff airs, 2008) and 

its desire for lifelong learners. Part of this lifelong 

learning approach must come from transferable 

skills that can be used both within the classroom and 

outside in the real world.
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How many times have you used the words verb, noun, 

adjective, adverb or preposition outside a school 

classroom or staff room? Have you ever watched a 

television advertisement and said to your family or 

friends, ‘I loved their use of verbs and adjectives to 

describe the product’? Th e answer is no, because in 

today’s society that metalanguage, although used 

to describe the basic fundamentals of the English 

language, is not applicable for use in the wider 

community on a daily basis. So we need something 

to replace this with; we need to give students a 

metalanguage that is useful and practical for everyday 

life. Words such as judgement, attitude, graduation, 

engagement and eff ect are far more useful. On the 

other hand though, consider how often you would 

discuss the media with your family or friends or talk 

about advertisements that did or did not make you 

want to buy a product. Th ese are the ‘real world’ 

discussions that we as text consumers need to be able 

to answer. Appraisal grammar provides a framework 

that can support low-level students to access a wide 

range of texts, while at the same time, extend high-

achieving students to critically question and examine 

texts from a range of perspectives. Appraisal has much 

to off er teachers as they teach and evaluate students’ 

abilities (Macguire, 2008). When assessing student 

ability inside classes, the two primary areas of concern 

are the students’ ability to understand the text they 

have been provided and to produce a written piece of 

work. Appraisal can be adapted for both of these areas, 

reading and writing.

The Appraisal Framework for Reading 
Comprehension
Appraisal for reading comprehension can be used as 

a tool to further extend student knowledge of current 

topics of interest or any piece of text. Particular 

sections of Attitude, Graduation and Engagement 

(McGuire, 2008) can be adapted or used to suit the 

text. Take for example, the following chart that maps 

out the three components of appraisal grammar 

(attitude, graduation and engagement) and the 

questions that have been branched out from them: this 

is text consumption on both a holistic and word-by-

word level that allows readers into the essence of the 

text. 

Figure 1 – Visual Model of the Appraisal 

Framework for Reading Comprehension. 

Adapted from Martin and Rose (2003). Additional 
Questions Contributed by C Armitage and N Mollenhauer.

Traditional reading comprehension questions limit 

the possibility for students to engage with a text on a 

deep and independent level. Pre-determined answers 

based around the identifi cation of the ‘Who, What, 
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When, Where, Why and How?’ model questions 

constrain creativity and alternative points of view to 

simply focus on what is being overtly stated in a text. 

Th e system of appraisal provides a framework to help 

students rip the covers off  language and uncover their 

true meanings, purposes and power. Figure 2 below 

helps to demonstrate this power and how any text can 

be analysed with students to help them achieve this 

goal. Th is worksheet can be used with students to help 

them learn how to analyse texts and can be modifi ed 

for the texts you are using inside your classrooms.

Figure 2 – Article Deconstruction Using 

Appraisal Framework for Reading 

Comprehension – Attitude

Th e following task asks you to use aff ect and 

judgement to analyse the article in the table.

Affect
To analyse what aff ect emotions are present 

in the text, select from the positive or negative 

emotional categories provided below (e.g. 

happiness, unhappiness, security etc.) there may 

be more than two involved in parts of the text.

Select a few words from each category or write 

your own emotions to refl ect the statements (e.g. 

sad, uneasy, relieved etc.)

Article Deconstruction Using the Appraisal 
Framework for Reading Comprehension – 
Attitude
Appreciation Assessing the quality of 

objects such as literary 
or artistic works, people’s 
appearance or other natural 
or man-made phenomena

Aff ect Expressing feelings to build 
up empathy and suspense

Judgment Making moral judgements of 
people’s behaviour

Positive Negative

Happiness: 

relieved, contented, 

fulfi lled, pleased, 

ecstatic, laugh, 

love – aff ection: 

understanding, hug, 

compassionate

attraction: desirous, 

yearning, longing

Unhappiness: sad, 

despondent, heavy-

hearted, dejected, 

downcast, depressed, 

anguished, misery, 

dislike, grief-

stricken, distressed, 

pessimistic, alienated, 

rejected, isolated, 

abused,

Security: reassure, 

trusting, together, 

confi dent, assured, 

comfortable,

Insecurity: uneasy, 

restless, fearful, 

trembling, anxious, 

startled.

Satisfaction: 

engaged, attentive, 

impressed, 

interested, involved, 

absorbed, pleased, 

thrilled

Dissatisfaction: 

fl at, jaded, bored, 

embarrassed, empty, 

enraged, frustrated, 

angry, furious, 

embittered, jealous, 

spiteful, disgusted, 

vengeful, resentful, 

Adapted from Martin and White (2005) p. 51

Judgement
To analyse what judgements are being made 

about an individual’s actions, select from any 

of the underlined categories below and give 

an example of how this is refl ected in each 

statement (see the example provided for the fi rst 

line inside the table for help).

Is the person being judged acting in a way that is:

Normal standard, regular, acts and behaves 

normally

Eccentric or Unusual odd, enthusiastic, strange, 

weird, acts and/or behaves unusually

Th is could be both positive and/or negative 

depending on your understanding.
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Capable able, confi dent, talented, skilled

Incapable unable, shy, lacking in talent, unskilled

Dependable  reliable, steady, trustworthy, loyal

Dependent  unreliable, unsteady, untrustworthy, 

disloyal

Ethical moral, disciplined, fair and just

Unethical undisciplined, unjust, unfair

Judgements can also be made on the writer 

and the article as a whole. How judgements are 

made on individuals (and by particular people) 

constructs ideas about who a person is and 

whether their actions are considered morally 

‘good’ or ‘bad’.

Th e Appraisal Framework for Reading Comprehension – Attitude

Appreciation: What is being valued/highlighted? (Th is is the topic of the text)

Text

Judgement – How does the text 

make judgments about a subject/

topic/identity?

Aff ect – Is the text 

making the reader feel 

positive or negative 

towards a subject/topic?

Normal/Eccentric

Capable/Incapable

Dependable/Dependent

Ethical/Law Abiding

Happiness/Unhappiness

Security/Insecurity

Satisfaction/ 

Dissatisfaction

Calgary Police Chief Rick Hanson 

says Terrorism Th reat Is Not New

October 22, 2014

Written by Bill Kaufmann for the 

Calgary Sun

Capable – Police believe that the 

terror threat is ‘not new’ to them.

Insecurity – Terrorism 

Th reat

City police are not surprised by a 

duo of apparent terrorist attacks in 

Canada but are most concerned with 

possible copy-cat assaults, the force’s 

chief said Wednesday.

Capable – Police – ‘Not 

Surprised’ by apparent terrorist 

attacks.

Unethical – duo of apparent 

terrorist attacks, paints those 

involved as being undisciplined.

Insecurity – Concerned 

with possible copy cat 

assaults.

Despite Calgary being known as a 

hotbed of jihadist recruitment, Chief 

Rick Hanson said Calgarians face no 

heightened danger.

Unethical/Dependent – Hotbed of 

jihadist recruitment, an unsteady city 

environment.

Capable – Rick Hanson telling 

others they face ‘no heightened 

danger’

Insecurity – Heightened 

danger

“Calgarians are at no higher risk than any 

major city in this country,” Hanson told 

reporters.

Normal – Creating a sense of calm 

by focusing on the larger picture ‘no 

higher risk’ than other cities.

Security – ‘No higher risk 

than any major city in this 

country’

Calgary police, he said, have been 

vigilant for years on the terrorist threat 

but after events of this week, those 

concerns have evolved.

Dependable/Capable – Police have 

been vigilant for years.

Insecurity – concerns have 

evolved (or grown)
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“We’ve been aware of this risk…

primarily to the risk of copy cat events 

— we’re operating in a new environment 

that’s very alert to the new reality,” said 

Hanson.

Capable – aware of this risk…

environment that’s very alert to the 

new reality

Security – We’ve been 

aware of this risk

When asked if he knew how many of the 

90 individuals on a high-risk list reside in 

Calgary, Hanson defl ected the question 

to the RCMP, saying his force is in touch 

with the Mounties on a daily basis…

Incapable – Hanson defl ected the 

question perhaps highlighting that he 

did not know or chose not to answer 

the question truthfully.

Dissatisfaction – Hanson’s 

defl ection of the question. 

Th e audience is left 

dissatisfi ed with his 

response.

At least two Calgarians are known 
to have been killed while fi ghting for 
Islamist extremists in Syria and Iraq 
while another Islamic State fi ghter from 
the city, Farah Mohamed Shirdon, has 
threatened Canada.

Eccentric/Incapable – Referral to 

fi ghters as ‘guerillas’

Insecurity – has threatened 

Canada

The Appraisal Framework for Writing Effi ciency

WHY CAN’T MY STUDENTS READ AND WRITE WITH INDEPENDENT THOUGHT?: 
A CASE FOR AN APPRAISAL FRAMEWORK

A second macro-skill addressed in English is 

text production (writing/creating). As with 

reading, there are vast gaps between students’ 

abilities to create texts with layers of meaning 

and to communicate their ideas. Instead of 

asking students to use ‘correct grammar’ as 

many task sheets require, teaching writing 

through a framework of appraisal addresses 

more than simply sentence accuracy. Appraisal 

grammar is the bridge between discerning 

writing and basic level text production. Take 

for example the fi ndings of Lenore Ferguson’s 

doctoral research, (Words’Worth: April, 2008, 

p.58), which involved the repeated analysis 

of nearly 700 Writing Task scripts (judged as 

high grade, mid-grade, and low –grade) from 

multiple discourse, aesthetic and grammatical 

perspectives. “Ferguson’s analysis found that 

writers of texts awarded low grades were clearly 

struggling with basic understandings about how 

texts work. Diff erences between texts awarded 

mid- and high-grades were not so diff erent on 

almost all measures, including grammatical 

competence. Only one signifi cant diff erence 

emerged: texts awarded a high grade showed 

that their writers knew and could apply the 

appraisal framework of Attitude, Graduation, 

Modality and Engagement with eff ect” 

(McGuire, 2008, p. 47). Th is research supports 

what we as English teachers already know: 

that our students struggle most with making 

meaning in their text production, not with the 

grammatical technicalities of writing. Creating 

and evaluating meaning is valued in our syllabus 

criteria (Queensland Studies Authority, 2010) 

and in the real world, far outweighs the correct 

use of semi-colons. Although micro-skills 

such as punctuation and parts of speech are 

important for clear communication, we must be 

careful not to turn our students into robots, but 

to foster and inspire creativity, originality and 

allow independent thoughts to be expressed. 

So, how can the appraisal framework be applied 

to writing? Our metalanguage must enable us 

to move between the specifi cs of particular 

texts, where innovation occurs fi rst, and the 

more general patterns of language, which 

make communication possible, occur second 

(Macken-Horarik, 2002). One of the most 

signifi cant aspects of text creation is that of 

audience analysis. If students don’t have a clear 

idea of whom they are meant to be writing for, 

they cannot write with purpose. Adrian Pauley 

and Kevin Ryan (founders of Speak Well and 

Ryan Pauley Projects) put it like this: ‘If I don’t 

understand something about the group I am 

trying to persuade it makes it very diffi  cult to 

choose my approach’ (Ryan and Pauley, 2014). 

Th rough audience analysis, students will be able 

to determine both the nature of the content they 

will select and the attitude that they will take 

towards that content. 
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Th e same three overarching areas of Attitude, 

Graduation and Engagement can be used to plan 

analytical, informative, persuasive and creative 

writing. Take for example the diagram below 

with prompt questions and consider how this 

could be used eff ectively as a planning document 

for writing. If a student could answer these 

questions, they could, with every confi dence, 

produce a piece of meaningful writing around 

those ideas. Th e system of language also helps 

students articulate how they are positioning their 

target audience towards their subject and the 

types of language they are going to use in order 

to do this eff ectively. Students will be able to 

structure their writing with powerful intention. 

Figure 3– Visual Model of the Appraisal 

Framework for Writing Effi  ciency. 

Recommendations
So you are standing before your class, each 

student diff erent, but all needing the same thing: 

the tools to do battle with the world. What can 

you do today to help equip them with a useful 

metalanguage and the skills for analysing our text 

saturated world?

1. Read and discuss the media with students. 

Include a discussion about the media or 

what students watched on television/

read on Facebook etc. to get students 

actively discussing the media and how it is 

infl uencing them. Ask students questions 

about the text such as, ‘How does that make 

you feel? Do you think that story was real? 

Why/Why not?’ Whether it be a YouTube 

video claiming that Michael Jackson has 

been seen as a ghost inside his mansion or 

pictures of Zombies that are roaming the 

Earth because of the Ebola virus outbreak, 

discussing relevant media texts is essential to 

helping students analyse.

2. Print out, laminate and use the appraisal 

framework diagrams as ‘placemats’ with 

students. Have them read or analyse a text 

and answer the scaff olding questions in 

their books. Help them learn to analyse a 

text in a new and purposeful way. Use the 

scaff olding questions as a placemat to help 

your students.

3. Focus more on the process than the 

outcome. Using the appraisal framework 

should be a ‘risk free’ activity. Some students 

will adapt to learning it quickly while others 

will take more time. Encourage students 

to focus on the process and not the end 

product. Some students’ interpretations of 

a text, as we all know, will be very diff erent 

from others. Encourage this open dialogue 

because no one is right or wrong when it 

comes to an appraisal evaluation of a text.

Conclusion
As relatively new and beginning teachers, with 

four years full time teaching experience between 

us, working in a school situated inside a low socio 

economic area, we can both clearly see the potential Adapted from Martin and Rose (2003). Additional 
Questions Contributed by C Armitage and N Mollenhauer.
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of appraisal for helping our students. Whether those 

students be struggling on the pass-line border or 

are aiming for OPs and further tertiary education, 

the transferable skills of analysis that the appraisal 

model provides, off ers a model for students to use 

both as text consumers and as text producers. Texts 

surround us every day and the media is too large 

to ignore. We need to be proactive about teaching 

students to engage in this text-saturated world.

References
Buckingham, D. (2005). ’A Special Audience: 

Children and television’. In J. Waslto (ed.) A 

Companion to Television, Blackwell, Carlton, 
pp. 468–488.

Chauvin, B.A. (2003). Visual or media literacy? 
Journal of Visual Literacy, 23(2), 119–129.

Duncan, B. and Tyner, K. (Eds.). (2003). Visions/
Revisions: Moving Forward With Media  
Education. Melbourne, Australia.

Gilster, P. (1997). A Primer on Digital Literacy. 
Mississauga, Ontario: John Wiley & Sons

Halliday, M. A., & Hasan, R. (1976). Cohesion in 
English. London: Longman.

Halliday, M. A., & Matthiessen, C. M. (2004). An 
introduction to functional grammar (3rd ed.). 
London: Arnold.

Heath, S. (1983). Ways with Words. Cambridge, UK: 
Cambridge University Press.

Jetnikoff , A. (2006). Combating Cyclops: Critical 
Approaches To Media Literacy And Popular 
Culture In Senior English. English in 
Australia, 41(1). 

Jones, B., & Flannigan, S. (2006). Connecting the 
Digital Dots: Literacy of the 21st Century.  
Retrieved 20 October, 2014 from http://www.
nmc.org/pdf/Connecting%20the%20Digital%20
Dots.pdf

Kaufmann, B. (2014). Calgary police chief Rick 
Hanson says ‘terrorism threat is not new’. 

Calgary Sun Newspaper: Canada. Accessed 23 
October 2014 from http://www.calgarysun.
com/2014/10/22/calgary-police-chief-rick-
hanson-says-terrorism-threat-is-not-new 

Luke, A., & Freebody, P. (1999). Further notes on the 
Four Resources Model. Retrieved September 
21, 2010 from http://www.readingonline.org/
research/ lukefreebody.html

Luke, A., Iyer, R., & Doherty, C. (2010). Literacy 
education in the context of globalisation. In 

D.Lapp (Ed.), Handbook for the teaching of English 
language arts (3rd ed.), pp. 1–10. New York: 
NCTE/Routledge. 

Luke, A., Woods, A., & Dooley, K. (2011). 
Comprehension as Social and Intellectual 
Practice: Rebuilding Curriculum in Low 
Socioeconomic and Cultural Minority Schools. 
Th eory Into Practice, 50(2), 157–164.

Macken-Horarik, M. (2009). Navigational 
metalanguages for new territory in English: 
Th e potential of grammatics. English Teaching: 
Practice and Critique, 8(3), 55–69.

Martin, J. & Rose, D. (2003). Working with discourse: 
meaning beyond the clause. London: 
Continuum.

Martin, J. & White, P. (2005). Th e language of 
evaluation, appraisal in English. London.  
Palgrave, Macmillan

McGuire, R. (2008). Appraisal Resources and poetry 
texts. Words’ worth, 41(4), 14–22.

McGuire, R. (2008). Assessment: Assessing Eff ective 
Texts. Words’worth. 41(2). 47–56

Ministerial Council of Education, Employment, 
Training and Youth Aff airs. (2008). Melbourne 
Declaration on Educational Goals for Young 
Australians (Adobe Acrobat Document), 
Retrieved 3 August 2010 from http://www.
curriculum.edu.au/verve/_resources/National_
Declaration_on_the_Educational_Goals_for_
Young_Australians.pdf.

Newmann, F. M., & Associates. (1996). Authentic 
achievement: Restructuring school for  
Intellectual quality. San Francisco: Jossey-
Bass.Queensland Studies Authority. (2010). 
English Studies Authority 2010. Retrieved 2  
November 2014 from http://www.qsa.qld.edu.
au/downloads/senior/snr_english_10_syll.pdf

Ryan, K. and Pauley, A. (2014). Speak Well. Retrieved 
31st October, 2014 from https://www.speakwell.
net.au. 

Street, B. (1984). Literacy in theory and practice. 
Cambridge, UK: Cambridge University Press.

Woods, A. (2009). Learning to be literate: Issues of 
pedagogy for recently arrived refugee Youth in 
Australia. Critical Inquiry in Language Studies, 
6, 81–101.

ETAQ 48_Issue 2_draft_1.indd   a35ETAQ 48_Issue 2_draft_1.indd   a35 17/06/2015   11:14:12 AM17/06/2015   11:14:12 AM



The English Teachers Association of Queensland36

JUDGE’S REPORT
Section A – Poem, Years 11 & 12
Judge: Pam Schindler 

2014 LITERARY COMPETITION

It was an honour to serv e as judge for Section 

A Poetry this year.  Th e standard was high, and 

many of the poems deserved to be commended.  

Th ere were about 25% more entries than last 

year, so 2014 was a very good year for poetry.  

Congratulations to all the poets who entered 

their work.

In this year of the 100th anniversary of the 

start of World War I, there were a number of 

poems on the experiences of young men in 

war, and honouring those who died for their 

country.  Some of these were the longest poems 

submitted, sustained feats of imagining.

Th ere were several poems on the theme of 

fi nding your way from darkness to light and 

freedom.  Another cluster of poems dealt with 

identity, the inside self and the self the world 

sees, some imprisoned by loneliness, others 

casting aside the world’s expectations with spirit 

and humour.

Th ere was a great variety of forms used, long 

lines and short, some with regular stanzas and 

some free-form.  Th ere were rhymed quatrains 

and couplets, some very well done, and some 

with a rap-like beat and use of internal rhyme.  

And many without rhyme, which leaves the 

writer the most freedom, but then needs the 

poem to fi nd its own form and rhythm.  I think 

of Margaret Atwood’s early poems, whose 

sentences, it seems to me, quite fearlessly shape 

her stanzas.  My own view is that if rhyme starts 

to pull your lines out of shape, it’s much better 

to work without it. 

As well as the eff ective use of language, and 

the music of words, I think what I look for is 

the surprising thing, which may have surprised 

the person writing it too, when something new 

breaks through.  Th e mystery that lives in the 

craft.  A great many of the poems have this 

touch of magic, which tells me there are true 

poets among us.
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FAR AWAY POLITE

by Rosie McCrossin

God, Mary, Jesus you beautiful.  Tall pretty smart.

You sit in front of me and you smile at Sir and I smile too because your smile so nice.

I see you at the bus stop rain and hair fl at across face and you talking to friends and you 

laugh and you smile.

You polite smile, far away polite.

And I think of you at night, naked bare tall pretty funny smart here with me.

But it’s just pillow, just bunched up sheets pretend your body.

And I think you so much what I was missing.  What I am missing.

And conjugating in classroom smells like sweat and you through messy window 

laughing talking running to be to have to want.

And I laugh with everyone else at your joke whisper to myself far later in bed looking 

raining outside family portraits on table crying too.

And I want you to know what I think.  Because what I say not what I think what I think 

can never say to you.

Words not in dictionary.

And when you run legs you play sport netball? 

I ask thousand questions with mouth closed.

I want to run to you I want to see you smile at me not Caitlin not Mr Helton not David 

Sallinger in study class.

I want to read you.

Lines in cheeks where tears river crying winter fl at belly white and fi ngers thin long hot 

sweet like end of summer.

You remind me of world.

I not from here and you know because laughing at my name so hard to say strange 

awkward twisting on Australia tongue.

And I go home, pretend you can say it pretend you can call me tell me you were 

dreaming last night waking up sweat on back of neck gripping bed but it’s just pillow, 

just bunched up sheets.

God, Mary, Jesus you beautiful.
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JUDGE’S REPORT 
Section A – Short Story, Year 12 
Judge: Paul Sherman 
Judge’s report by Paul Sherman, on behalf of Paul and Esmé Robinson. Esmé, the current judge of this 

section was committed to an overseas trip which gave her time to read only a portion of the many 

entries.  She gave her views to Paul, who judged the remainder, after re-reading those initially read by 

Esmé.

REPORT
Of the 160 entries, most were personally 

moving, ranging from heartbreakingly tragic 

to cunningly comic. Th emes included Stolen 

Generation, Bullying, Dementia, Drought, 

Murder, Warfare, Relationships of All Kinds, 

Domestic Violence, Natural Disasters.

Stories features narrators of the students’ 

own ages, as well as those reaching into 

the Eighties. Many of these revealed highly 

imaginative projections.  Some of the topics 

were courageously chosen, engaging the reader 

on personal and imaginative levels.

Most were expressed in competent prose.  But 

many were obscured by spelling, grammatical 

and punctuation errors. Most of these would 

have been overcome if the authors had read 

them carefully aloud before submitting.

WINNERS:
First Place: Sarah
Th is story is an imaginative re-creation (through 

the student’s perceived awareness) of the grim, 

but ultimately positive, experience of a survivor 

of the 1937 Stinson Plane crash in the jungles of 

our Lamington Plateau’s Green Mountains.

Second Place: So He Didn’t 
A moving “what might have been” lifelong 

chronicle of missed opportunities.

Third Place: Out of Step
A father-son relationship involving an uneasy 

wrestling with stereotypes.

HIGHLY COMMENDED
(i) Secret Box

A poetically-intense prose response to a 

rare musical performance.  Pandora’s Box 

transformed.

(ii) The Intensive Care Unit
Hope when least expected. Th e fi nal two 

sentences really hit home.

(iii) Our Land
A confi dent, non-Indigenous “legal 

professional” learns a lesson.  Reconciliation 

presented with realism.

(iv) The Ipswich Line
A familiar railway line, portrayed in a most 

unfamiliar way.  Th e station passengers 

range from witty and sharp to disturbing.  

Not your usual Translink journey.
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SARAH

by Stella Lisle
Leaving was the right choice. It felt like a million years had passed since she left me. 

Th en it just happened. Th at one night of passion caused me eternal damnation. I waited 

there for Sarah, drove her from the procedure and back home where she spent the day 

sleeping. Th en I turned away and walked out. 

Th e city suff ocated me. Everywhere I looked constantly reminded me of how I wasn’t 

good enough for her, how much of a mistake our little miracle was. Th e grand buildings 

we would never visit, the expensive cars, the townhouses. I kept walking, glancing up 

only to cross a cobble-stone street. I don’t know why I bothered; I didn’t really care if I 

walked into death. Maybe that’s how it was supposed to be. My last chance at a family 

was murdered. My baby was gone. I passed several churches, not having the guts to 

enter, much less go in and ask for forgiveness. What point was there? Th e jig was up; I 

had transgressed. I had done the unforgivable. Th is was the mortal sin. So I fl ed …

I took the fi rst fl ight available at the airport. Heading, God knows where, I didn’t care. 

Th e consistent hum of the struggling engine was a mere backdrop to the imposing 

sight outside my window. Th e wing and propeller obscured my view of the untamed 

wild. Turbulence assaulted our craft repeatedly while I clung to the seat. Yet, in my 

desperation to escape, I was oblivious to nature’s warnings, heralding one of the most 

violent cyclones of the century. Sustaining the thought of superiority over the forces of 

nature, I turned away immersed in the grander problems of my life. Motion sickness 

engulfed my stomach as the plane began rocking side to side like a pendulum. I 

wondered if Sarah felt like this. Simultaneously holding my breath, gripping the seat and 

squinting at the window, I must have looked quite comical. Boyden and Shepard burst 

out laughing, erasing a fraction of my fear. Th e plane banked sharply to the left.

And then Mother Nature punished me.

All I can remember is the enormity of the metal shriek and the howl of the intruding 

gale. I watched as half the plane was peeled back like a sardine can. Graham fl ew past 

me wrapped in what would be his metal coffi  n; his body was mutilated in split seconds. 

I couldn’t react. Time became incomprehensible, as if it had been eviscerated alongside 

our airplane. Th e stench of burning plastic and chemicals bombarded my nostrils and 

constricted my lungs. Still I sat in my seat. An explosion rocked the wreck in slow 

motion. My body moved at its own accord, I grabbed the two men slumped direction in 

front of me and pushed them limply through a gaping hole. I should have just stayed in 

the plane. 

I awoke to the jungle roaring like an angry sea. A paralysis shot though my limbs, a 

toxic coldness pain, fear or shock; the feeling would stay with me forever. We had 

escaped a swift death, only to face a death far more gruesome: the torture of starvation, 

exposure and despondency. Th e limb that was my leg looked alien, a mass of lacerated 
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meat and bones protruding at impossible angles. I was propped up against a Milky 

Pine, my leg strategically placed on the steep incline. Leaning against the two trees 

next door, were the limp passengers I had thrown. Westray, to my left, sat nursing his 

bruised ribs. Binstead, to my immediate right, grinned in a way that was extremely 

inappropriate given our predicament. In fact, he was far too cheery the whole eleven 

days. Proud handed me a large metal coff ee fl ask with a tied on looped handle, which 

he has scavenged from the ribcage of the charred mess. Th e cool water raced down to 

my elbow and all down my chin. Prior to the crash I had never appreciated the miracle 

of water. Even now, I am guilty of falling back into the habit of taking essentials for 

granted. Such is the normal for a fi rst world country.

Each dawn would awaken clouds of blow fl ies that coated worst where my reach 

couldn’t aff ect their breeding. I could smell myself putrefying; see the maggots 

beginning to feed on my fl esh, encompassed in the yellow puss of my thigh. I could 

smell myself rotting away. I thought it was what I wanted. Binstead gushed about how 

nature was saving me, while nature was turning me into living compost. Defying him, I 

plucked the white larvae from their feast. My willingness for life had returned. I wasn’t 

going to just die here, leaving my life meaningless. I had to go back to Sarah. I had to 

show her that we were meant to be. But nature was ever hungry, willing to digesting 

anything. If I was to be her next meal, I refused to go down so easily.

Strangely, of the rescue, only one thought burns my conscious – Sarah. I began to pray, 

please to god. Th ere was so much I had failed to do. I begged for forgiveness. I prayed 

for Sarah. I prayed for the life we could’ve had.

My life became a dappled haze of light and pain and fevered dreams, impossible to 

distinguish from reality. Eventually, we must have been found. To this day, I still don’t 

know how. Th e paramedics told me later about how lucky I was, that the infection had 

not spread to my blood, how my wound was sealed with the aid of the white worms, 

how my leg could be saved. Nature was the sole reason I am alive today.

Hour after hour a myriad of creatures – bacteria to whales, fl ora and fauna – are 

born to die. Th ey don’t account for much to us. We even ignore the importance of the 

accumulation of their minuscule eff ects. Th ey do not suff er much. Th ey do not live 

for pleasure, nor refl ect or perceive acutely. A thousand million of their deaths would 

not, to us, begin to outweigh the importance of a single human death. Yet for me, 

their existence can be said to have saved my life. Nature really is an unrealised miracle, 

though unpredictable, she never ceases to amaze. Nature saved me; nature brought me 

back to Sarah.

Word Count:  1056 
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JUDGE’S REPORT 
Section A – Non-Fiction Prose, Years 11 & 12
Judges: Associate Professors Stephen Torre and Richard Lansdown, 
Discipline of English, James Cook University, Cairns

GENERAL REPORT
We were highly impressed by the standard of 

intellectual sophistication and written expression 

right across the entries, all of which show 

talent and promise for the future.  Well done, 

everybody!  We were particularly struck by 

the young writers’ ability to confront complex 

contemporary issues, often through the lens of 

works of literature (like Macbeth or Th e Great 

Gatsby) that are themselves complex creations.  

But we also saw young literary critics, young 

historians, and young sociologists, as well as 

young debaters and journalists.  It looks like 

the future of discursive, professional writing is 

assured in Queensland, which is wonderful to 

see, and we congratulate each and every entrant, 

as well as their teachers and families who 

supported them.

Th ere has to be a winner, and one feature article 

stood out for us:  ‘O Brave New World: Th e 

Undercurrent of Truth’.  Th is was a profoundly 

mature and well organised discussion of one of 

the ‘tortured souls’ of Australian literature, the 

poet Michael Dransfi eld, who died of the eff ects 

of drug addiction at the young age of twenty-

four, in 1972.  Th is is a diffi  cult topic, but the 

author made a powerful and sympathetic case 

for Dransfi eld’s talent, and analysed one of 

his poems with great care and cogency. As a 

permanently young poet due to his early death, 

Dransfi eld would be delighted that his work still 

commands the attention of young people in a 

busy age, when poetry is so often neglected.  

We heartily congratulate the winner, and wish 

him or her every success in the future.
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(Th is work is a feature article entitled “O Brave New World – Th e Undercurrent of Truth’.  

It is intended for a literary magazine or newspaper with an audience which is interested in Australian 

literature.)

O BRAVE NEW WORLD – THE UNDERCURRENT OF TRUTH
by Hannah Nugent
In these days of society underpinned by contentious issues, our nation tends to dismiss 
poetry which may refl ect negatively on our national identity, yet perhaps it is this same 
poetry that we should be embracing as a voice to unite us.  Hannah Nugent investigates 
…
Prompted by a mainstream culture devoid of widely-known contemporary Australian 

poetry, the suggestion has been made to introduce a national Poet Laureate. A concept 

proposed by many, but supported by few, the position of Laureate is viewed by poets as 

the death of creativity;  British poet Carole Ann Duff y has said that ‘no self-respecting 

poet should ever have to [write commissioned work]’.  But whether a Laureate should be 

introduced or not, it is time that this drought of voices ended.

Most people would be pressed to name an Australian poet other than Paterson or 

Lawson, and certainly these classic bush poets have become an iconic part of our history, 

but their value as a voice for our nation is outdated. Th eir well-loved words have been 

rendered inaccurate, simply because times have changed;  Australia is no longer the 

land of bush-loving drovers that it was.  However, the quiet, composed voice of the poet 

remains an undercurrent of our society, eloquently articulating and accurately capturing 

the issues and unpleasant realities which are so often dismissed. Yet, as a nation, we 

often choose to ignore this quiet trickle of wisdom, labelling it as ‘diff erent’ and therefore 

wrong.  For a society that values egalitarianism and freedom of expression, we are 

surprisingly critical of anyone who dares challenge the status quo.  Perhaps a dip into the 

subversive is exactly what this culture-starved ‘brave new world’ needs.

Michael Dransfi eld is a perfect example of an unconventional poet dismissed by our 

conformist society. His verse, abstract in language and form, deals with such societal 

issues considered ‘taboo’ by established culture:  drug addictions, mental illness, 

‘heterofl exibility’, and those social groups drowned out by the mainstream.

Born in Sydney in 1948, Dransfi eld wrote close to one thousand poems in his 24 years, 

which, according to his editor, Rodney Hall, ‘caused a ripple of excitement when they 

were fi rst published…in the context of poetry which tended to take pride in tailored 

understatement and civilised ironic commentaries on society’.  He set himself the task of 

‘convert[ing] all aspects of life to poetry’, and certainly achieved this. Dransfi eld’s poetry 

is far from tailored or civilised, presenting instead a controversial view of Australian life 

as seen through the drug-streaked lens of the poet. Unashamedly, he exposes the issues 

which characterise the darker side of Australian identity.  Th is unconventional point of 

view is refl ected in the following extracts:

to be a poet in australia

is the ultimate commitment.

when y’ve been thrown out of the last car for speaking truthfully or mumbling poems

…the emptiness is not these stranded

endless plains but knowing that you are completely
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along in a desert full of strangers

[From Like this for years]

               ***

Insuffi  cient eats you out

you start to

fall over

until eventually

you can’t get up.

Th at’s what they call

terminal addiction.

[From Still life with hypodermic]

Dransfi eld’s poetry ranges in theme from harshly anti-establishmentarian socio-political 

comments to the spiritual and personal;  many of his works are poignant sketches of both 

his own and his friends’ experiences as addicts, his itinerancy, and his struggle with his 

own identity. Yet, by writing about these confronting and audacious subjects, Dransfi eld 

not only destigmatises them, but normalises them, providing a voice and identit y for the 

marginalised and oppressed.

Despite his perceived fl aws, Michael Dransfi eld appears to have somewhat broken 

through the ice of society’s pretensions. Described as ‘terrifyingly close to genius’ and 

‘one of the few contemporary Australian poets to have a genuine popular following’, he 

has pushed the boundaries, ‘[claiming] a place…avoided by his peers as too ostentatious 

and risky’, according to his editor, Rodney Hall.

Dransfi eld’s poems simultaneously distance the average reader from his reality of drugs 

and displacement and appeal to the collective psyche through themes of identity, loss, 

and relationships. His predominantly free verse is characterised by a loose usage of 

standard grammar and punctuation conventions coupled with irregular metre, frequent 

enjambment, and unconventional passages – some of which fl ow like a disjointed train of 

thought, and others which read almost like prose.

While at times challenging to read and understand, Dransfi eld’s poems eloquently 

capture a part of our national identity which is so often overlooked or dismissed.  

Th ey have an obscure beauty, and are embellished with elaborate imagery and lyrical 

metaphors. To illustrate these seemingly contradictory techniques, an example of 

Dransfi eld’s verse must be examined:

Society

1. Th e citizens group in categories/offi  cials, wives, children, priests, revolutionaries.

2. Th ey enter the compartment assigned to their category/classroom, offi  ce, kitchen, 

garret.

3. Th e compartments are then sealed/from within/by the offi  cial whose function is to 

seal.

4. Each compartment has been scientifi cally designed/nothing is wasted/each contains

(a) equipment necessary to its correct functioning;

(b) for decoration, one item of offi  cial art;  and

(c) a window with an authorised view, designed to be pleasant.

5. Th e citizens perform their duties/as required/as trained/as usual.
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6. At specifi ed intervals, the citizens may stop work/look out the window/at the view.  

Refreshment is dispensed/from a machine/tea from one tap, coff ee from another/

sugar, milk/all is hygienic.

7. Citizens resume their duties.

8. When their time-quota is completed, citizens fi le out, regroup, return to home-

cubicles/transport is provided.

9. On arriving home, citizens will change from duty wear to recreational uniform.

10. Citizens will perform the functions of eating, cleaning body & uniform, resting, 

engaging in specifi ed social activities.

11. After a specifi ed interval, citizens will regroup in categories/regroup the day is 

sealed from within/nothing is wasted/nothing will occur.

© Michael Dransfi eld

First published in ‘Th e Inspector of Tides’ in 1972, this confronting verse provides a 

harshly satirical commentary and presents a vivid metaphorical image of society as a 

machine.  Th e poem, written in eleven ‘stanzas’, each forming one point in the list, does 

not adhere to any particular poetic form, and reads almost like prose, with irregular 

metre and absence of rhyme.  Th e sporadic, yet strategic unconventional use of slashes 

further emphasises the mechanistic nature of Dransfi eld’s Society, acting almost as 

a form of enjambment by breaking up the fl ow of words.  However, the slashes also 

cause halts in the pace, simulating the stop-start motion of machinery and furthering 

Dransfi eld’s portrayal of Australian culture as an oppressive ‘brave new world’.

Th roughout the piece, Dransfi eld builds a disturbing image of society reminiscent 

of Huxley’s dystopian civilisation:  highly oppressive and structured, with emphasis 

removed almost entirely from the individual.  ‘Offi  cial art’ and ‘authorised view[s]’ are 

provided to the citizens in their categorical compartments, who go about their day 

‘perform[ing] their duties/as required/as trained/as usual.’

“Although [Dransfi eld’s] voice speaks primarily for those marginalised…by established 
culture, the themes underlying his poetry speak, on some level, to all Australians.”

‘Th e citizens’ are treated always as a group noun, and described as ‘perform[ing]…

functions’ as components of a machine would.  Th e fi nal phrase, ‘nothing is wasted/

nothing will occur’ refl ects Dransfi eld’s views on our consumerist society in which 

productivity is maximised at the cost of individuality and action.  Aside from the most 

obvious theme of societal interaction, Dransfi eld has eloquently addressed his feelings 

of oppression and displacement within a society that seems to have little place for his 

outspoken individuality.

It is this brazen truthfulness which forms Dransfi eld’s appeal.  Although his voice 

speaks primarily for those marginalised and judged by established culture, the themes 

underlying his poetry speak, on some level, to all Australians.  We may not be ready 

to proclaim him as Australia’s Poet Laureate, but it is certainly time that Australians 

appreciated the controversial beauty of Michael Dransfi eld’s poetry.  We may not 

agree with his point of view, but it is pointless to deny that his poetry encapsulates 

controversial, but important aspects of our national identity.  We must delve into the 

depths of our ‘brave new world’ and recognise that it is time the seemingly deviant, yet 

truthful undercurrent of Dransfi eld’s psyche fl ows into the mainstream of our minds.

1321 words
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JUDGE’S REPORT 
Section B – Poem, Year 10
Judge:  Rachel Briggs 
Report on my section:
While the entries addressed a variety of subjects, from race relations to procrastination to ducks in 

the park, there were a few themes that showed up with striking regularity: the pain of bullying; fear 

of death; praise for Australian soldiers; the Holocaust; and, for some reason, trees. Reading these 

poems reminded me vividly of how hard it was to be a teenager: feeling at the mercy of other people’s 

opinions, and having to come to terms with the ugly realities of death and historical injustice. So I’d 

like to commend everybody who found a way to turn their pain into a poem, as well as everybody 

who has found something beautiful, happy, or funny to turn into a poem.

But to make a truly excellent poem, it takes more than a good subject. You have to say something 

new about that subject, and you have to use language in a way that surprises, delights, or dazzles. So 

it’s no surprise that the winning entries varied widely in theme and topic. (In fact, one of the winning 

entries expressed a philosophical viewpoint that I personally disagree with.) What these poems 

had in common was their high level of poetic craft. Th ese poems incorporated devices that went 

beyond rhyme, and included rhythm, repetition, imagery, sonics, pacing, metaphor and character. 

Many poems glimmered with a striking image, an original turn of phrase, or a captivation dramatic 

moment, but the ones I’ve chosen as winners shone in many diff erent rhetorical colours.

Winning Poem
Many of this year’s entries address the Holocaust, but Fire and Ice is exceptional for the 

thoughtfulness and subtlety that it brings to its theme. Th e author uses a variety of literary devices to 

tell the story of a young Jewish girl in Nazi Germany. For example, the character’s social relationships 

are revealed through gestures: her classmates stare to indicate to her their mistrust of her Jewishness; 

her parents whisper, out of love and thoughtfulness, to avoid waking her up; her mother clutches her 

hand in the concentration camp out of love and fear. Th e poem also makes good use of symbolism, 

with the increasing cold of winter (emphasised through repetition) representing the escalating 

cruelty of Nazi Germany. Th e Holocaust is both an important subject, and a diffi  cult subject to write 

about, so I am happy to see it treated with the care it deserves.
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2nd Place Poem
I’m an atheist, and most religious poetry leaves me cold, but How to be a God really captured my 

attention. Th e God of the poem is a sympathetic character - a sort of giant human parent who wants 

the best for their children, but is frustrated by their own limitations. I was impressed by the author’s 

decision to phrase the poem entirely as a set of second-person instructions. Th is made the language 

feel lively and immediate, and also made me wonder who the speaker could be: perhaps an older and 

more experienced god.

3rd Place Poem
Th is poem, which presents a forest scene using the senses of touch, taste, and smell, impressed me 

with its simple phrasing and lively imagery. Th e poet also displays an impressive understanding 

of pacing by leading with the speaker’s heightened senses, and waiting until the end of the poem 

to reveal that the speaker is blind. Th e title, which is the most important line in a poem, is put to 

good use: the poem is called Kaleidoscope, a word for a device that uses mirrors to create beautiful, 

colourful images for the sense of sight.

Highly Commended
We Were Freaks draws the reader into a tricky middle ground between sympathy and suspicion. Th e 

poem is obscure concerning plot details: who the narrators are, what makes them freaks in the eyes 

of their peers (though the poem hints that they may be vampires), the nature and severity of their 

retaliation. Th is mystery is more interesting than a straight story could have been: it’s fascinating to 

try and work out exactly how reliable the narrator is. And despite the plot fuzziness, key emotional 

features of the situation come through loud and clear: the pain of ostracism, the joy of fi nding people 

who are weird in the way that you yourself are weird, the (not entirely trustworthy) feeling of anger 

to outsiders. Th is poem paints an accurate picture of an emotional landscape that will be familiar to 

many teenagers, and to man people who have lived through being teenagers.
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FIRE AND ICE

by Sequoia Taylor

Winter kisses me gently

when I’m warm in my bed,

Mother and Father are in the other room

small whispers and peace fi ll my ears.

Winter kisses me gently

when I’m in my golden star coat, 

Th e other girls at school stare at me funny

but I don’t mind.

Winter kisses me gently

when I’m in the carriage out, 

Mother assures me that we are okay

but I can’t seem to fi nd Father.

Winter kisses me gently

when we are lining up,

Many people seem scared

but I remain strong.

Winter bites my skin harshly

as we stand on the parade grounds,

Mother holds my hand tightly

but I know that it’s her who’s more comforted.

Winter bites my skin harshly

the men yell at us to line up for showers,

Mother passed not long ago

but it still feels like she’s here.

Winter bites my skin harshly

I’m stripped in a small room with too many people, 

a terrible smell arises

and I’m not sure I’ll make it.

Winter kisses my body softly

we are no longer one, 

it is shoved into fi re

burning and blistering.
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JUDGE’S REPORT 
Section B – Short Story, Years 9 & 10
Judge: Garry Collins 
Past President, The English Teachers Association of Queensland
 I fi nd that the general part of my report is quite similar to what I had to say in the previous two years.  

Th ere was a healthy crop of short story entries in Section B for Years 9 and 10. Subject matter was 

varied and the overall quality was pleasingly high with a good number of really quite eff ective stories 

having to be relegated to the discard pile even before the fi nal stage of elimination which produced 

the prize winners. 

Th e vast majority of entrants displayed a very good grasp of the structure of an eff ective short 

narrative and understood the potential of the language to bring events, characters and settings to life 

in the reader’s mind.  Again it is gratifying to be able to report that the overall standard of adherence 

to the conventions of grammar, spelling and punctuation was high and only occasional lapses had 

managed to slip through the editing process.  When work is prepared for any form of publication 

such as this competition, there should, of course, be no mechanical errors.

Th e story that I judged to be the winner was entitled “Th e Man in the Picture”.  It thoughtfully 

explored the theme of family relationships and the problem of domestic violence.  Th e story began 

in the present with the protagonist visiting his father’s grave.  It then had a fl ashback to a vividly 

narrated, dramatic event in the past before returning to the present to successfully tie up both plot 

and theme.  And in contrast with the somewhat grim-sounding action that I have briefl y outlined, it 

concluded on an affi  rming and positive note.  Th e protagonist is determined not to repeat the failings 

of his own father.  All in all, I found this a very eff ective story that gripped and held my attention from 

the opening sentence onwards.

First Th e Man in the Picture

Second New Beginnings

Th ird It’s Okay

Highly Commended

1. Fault Lines

2. Alia

3. Demolished

4. Emptiness
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THE MAN IN THE PICTURE

by Jakob Ivanhoe, Anglican Church Grammar School
Standing silently between the graves, Harvey felt a cool shiver run down his spine.  

Alone, if not for the howling wind and approaching darkness, he read the name etched 

into the crumbing piece of stone that lay before him.  “Richard S. Barnett”.  Each syllable 

rang hollow, as he spoke the name of his father; the man who had abandoned him twenty 

years earlier.

Leaning tentatively toward the cracked tombstone, Harvey reached into his jacket, 

producing a tattered photograph.  He placed it carefully against the moss covered rock, 

shuddering as he took a penultimate look at the face he had come to despise.

A typical ‘guys’ guy’ stared back at him; six-foot-two with an ever-present growth of 

stubble adorning his top lip.  Th e rugby player’s build of his school days had faded, but 

his broad shoulders still bulged out of the border of the photograph.  It was this man’s 

muscular arms which had greeted him every day for the fi rst twelve years of his life.  

His warmth now seemed faint but the smell of his alcohol-tinted breath remained a 

vivid memory.  Harvey had come to resent this odour, but it was now more than ever 

that he longed for the aff ection of his father.An icy breeze picked up as the evening’s 

fi rst stars began to show.  Harvey paused, running his thumb nervously along the 

scar that lingered on his hand.  A pang cut right through him.  Th e brilliance of the 

night sky was as distant as the memory of this father’s embrace.  Indeed, the evening’s 

clearness was reminiscent of the fateful day Harvey’s world had been shattered.

***

Harvey arrived late from school, grubby from training and eager to share the news that 

he had made the run-on side.  His hurried skip to the front door stopped short as the 

familiar sounds of his parents’ shouts fi lled his ears.  He took a deep breath, trying to 

quell the uncertainty which plagued his thoughts.

Fragments of shattered china were chaotically strewn across the wooden boards of 

the hallway, which echoed with the sounds of his mother’s frantic screams.  He paced 

slowly toward the kitchen; his father’s drunken slurs growing louder as he came into 

view.

Harvey recoiled.  His father grasped his mother by the throat.  Her face was desperate 

and pale, and her arms fl ailed helplessly trying to loosen his father’s grip.  Th e man’s 

eyes were bloodshot and consumed with anger.  He turned, looking at Harvey 

intensely; fi nally loosening his hold.  He took a swig of the bourbon bottle which stood 

at his feet, before speaking in an oddly calm tone.

“Ahh, boy, it’s time you arrived,” he uttered, “You see  …your mother isn’t telling the 

truth.  I was hoping you could fi ll me in.”

“I don’t know what you’re talking about,” Harvey’s mother shrieked bravely.

“Where’s my money, did she take it?”
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“Dad, I don’t have a clue what you’re talking about,” Harvey murmured honestly, trying 

not to let a hint of fear slip into his voice.  “You’re drunk.  Just calm down and let her 

go.”  Th e man’s eyes narrowed.  He smashed the bottle on the table sending daggers of 

broken glass fl ying across the room.

“Tell me!” he shouted, lifting the jagged bottle to his wife’s quivering neck.

Harvey had to act.  He loved the monster that stood before him, but his mother’s life 

was in danger.  He clenched his fi sts, willing his body to stop trembling.  And lunged at 

his father with all his might.

A searing pain erupted in Harvey’s sweating palm as he twisted the bottle from the 

man’s determined grip.  It dropped to the fl oor, landing on blood stained tiles with a 

sickening clang.  His father’s eyes widened, as he charged violently toward the boy.  

Harvey instinctively reached for the metal plated photo-frame which sat on the mantle, 

and swung it frantically towards his father’s skull.

Th ere was a sharp crack, followed by a dull thud as his unconscious father slumped to 

the kitchen fl oor.  Harvey trembled; still overwhelmed by the adrenaline which surged 

within him.  His mother scrambled anxiously past the man’s body toward the door.  

“Come on Harvey,” she cried, holding back tears, “we need to leave.”

“I’ll be there in a minute,” Harvey said blankly, noticing the photo which lay at his feet.  

Th e man in the picture was his father.  He picked it up hurriedly before rushing out the 

door into the bitter night, which held not a single star.

***

A tear rolled down Harvey’s cheek as he turned his back on the grave for a fi nal time.  

Walking away, the silence of the empty graveyard was interrupted by the chiming of his 

phone.  He pulled it from his pocket, please to see a photo of his son on the screen.

“Hello,” he answered warmly.

“Hi dad, dinner’s nearly ready.  Will you be home soon?”

“Yeah, I’ll be home,” he replied, a smile coming to his face.  He would always be there 

for his son; he would never make the same mistakes as his father.
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JUDGE’S REPORT 
Section C – Poem, Year 8
 Judge: Zenobia Frost 
Th is year’s Paul Sherman Award entries showed a great deal of creativity. What struck me was 

that though the poets’ topics were diverse — tackling war, the environment, family — the poems 

themselves cleaved to more traditional verse forms. Th roughout the entries, we had lots of word-

music, rhyme and rhythm. Th e poems that stood out as winners were the ones who used this music 

most subtly.

It will be no surprise to hear me say that I read a lot of poetry. It might be stating the obvious, too, to 

hear that I read some pretty literary fi ction. But the books that really, really excited me in childhood 

happen to be the ones I still reread most today: Harry Potter.

I thought I’d share with you my two favourite pieces of advice JK Rowling gives to young writers: 

“Read everything you can get your hands on” and “be ruthless about protecting your writing time.” 

Th e poems here suggest the start of lots of promising careers in writing. Poets, make sure you each 

cast Patronuses around your creativity; protect it and foster brave writing by challenging yourself: 

read fantastic and fantastical books and poems.

Th ree poems were highly commended this year: “Metaphorical Poem”, which experimented with the 

power of metaphors to evoke feeling; “Dragon’s Lair”, which constructs a fantastical narrative; and 

“Th e Girl Who Made the Rivers Run Red”, a spooky poem with a great rhythm.

Th is year’s third-place winner was “Four Seasons”, which employed a modifi ed haiku form to chart 

the changing of seasons throughout a year. Th is poem uses evocative images to set a gentle pace. 

In second place — and with a fantastic title — “Singing at 52-Hertz” is an emotive poem combining 

a conversational tone with experiments in rhyme.

Th is year’s Paul Sherman Award goes to “Th e Crows”, a short poem evoking the tense mood of 

Hitchcock’s Th e Birds. I loved this poem for the quiet sense of humour in its melodrama; its powerful, 

creepy imagery — “It’s always there/ staring at me like it doesn’t have eyelids”; and its easy free-verse 

rhythm.

Th ank you and congratulations to all entrants, but especially to this evening’s prize-winners.
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It’s there.

It’s always there.

Staring at me like it doesn’t have eyelids.

Its sapphire blue eyes are beautiful,

Yet deceiving. 

Its black feathers remind of a shadow,

Th at follows me everywhere.

It opens its beak and screams,

Like someone in terrible pain.

I run for my life.

Yet it follows.

Yet THEY follow.

I keep running and try to fi nd a way to escape.

But then I am suddenly consumed by the dark swarm of evil.

And once they fi nish,

Th e crows will hunt once more.
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JUDGE’S REPORT 

Section E – Short Story, Open (Teachers)
Judge:  Associate Professor Karen Moni

 
It has been wonderful this year to see the increase in entries to the open section. I have been judging 

this section since its inception and the gradual increase in entries over these years refl ects both on the 

prestige of the competition for teachers and also on the growing number of teachers willing to share 

their creative writing eff orts in the public arena. Congratulations to all entrants!

Apart from the number of entries, the very broad range of stories submitted for this year’s open 

section, and the overall high quality of the submissions made the judging diffi  cult but rewarding – it 

was satisfying to be able to make awards across all the categories.  

Some brief overall comments. First, in teaching about short stories we often focus on the “hook” and 

immediacy of action, and most of the entries began strongly.  Th e challenge for some authors then, 

was integrating the motifs or emotions expressed in the opening seamlessly into the story- there were 

some awkward junctures and misfi res. Second, the world created by the author needs to be authentic. 

Th is is a diffi  cult task when the number of words are limited – and the best entries revealed the world 

of the story through the characters rather than direct description.  In the winning story, for example, 

the author reveals both the narrator’s feelings and a dreary setting through the narrator’s impression 

of “a cavernous liquor barn where a cashier picks things from beneath his fi nger nails”. Finally, longer 

isn’t necessarily better – an engaging read and quality of writing are the main criteria. Th e word 

limit for this section is generous, and those stories close to the word limit, in many cases would have 

benefi ted from more ruthless editing. 

First prize: Sherwood Road
Although diffi  cult to categorise in terms of genre, this is in many senses a classic short story that 

demands multiple readings to unpack diff erent layers of interpretation. Th e story is tightly plotted, 

and the ending enigmatic. Th e tale, told in the fi rst person, of a mysterious and menacing  meeting 

between two brothers  moves between the dangers and tension of the present moment to episodes in 

the early lives of the two young men, Th e writing is skillful – every word counts. Of particular note 

are the creation of locale and the immediacy of the action.  Th ere is so much going on at so many 

levels in this story and I was excited by the rich possibilities of this story for engaging students in 

English classrooms.  
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SHERWOOD ROAD
by Damian Nelson, Marist College Ashgrove

Th e old neighbourhood has changed I thought as I waited that night for my brother Phil.  

Graceful Queensland houses with their wide verandahs and gardens of poincianas and fi g 

trees now gone to be replaced by blocks of units that muscle their way right up to the road.  

Just above where Sherwood Road swept up into the high street, my father used to bring me 

and Philip to get ice-creams from a little Italian delicatessen while he picked up his laundry 

next door.  We would joke around while we ate our ice-creams, then he would make us 

wipe our hands before he packed us back into the car along with his seven shirts and three 

pants – seven shirts for seven days.

I can see that the deli and dry-cleaners are long gone now to be replaced by a cavernous 

liquor barn where a cashier picks things from beneath his fi nger nails.

Toowong is where we would transfer for the bus to school each day and then later when 

we both went to University.  It was just up the road outside Woolworths where Phil tapped 

me on the shoulder one morning and told me that he was giving up his Law and Business 

degree and that I wasn’t to tell Mum and Dad – especially Dad.  University allows you to 

get on in life was what Dad always told us.

****

It was cold and the night sky seemed full as if to rain when a cab swept past me and then 

did a violent turn into a darkened laneway.  Someone smiled at me from the cab interior – 

it was Philip.

Philip emerged from the laneway but wouldn’t go any further into the street light.  I walked 

over to my brother and at that moment the lights of a car coming down Sherwood Road 

illuminated the injuries on his face.  Just below one eye was a rich red swelling bruise.  Even 

on his dark blue hoodie, I could see blood.

“What the hell has happened to you?” I asked.  Even as I asked I felt the tiredness that 

comes with uttering pointless words.

Phil shrugged and smiled.  “Just a misunderstanding over some money,” replied Philip 

before breaking into that big, broad, put-you-at-ease, don’t ask me any questions, lingering 

but pain –fi lled smile.

****

I can never remember seeing my brother cry - not really cry anyway.  He had a talent for 

defl ecting pain and injury it always seemed to me.

One morning when I was in Grade Nine we both got to school late because Phil was 

meeting an All Hallows girl up near the trade union steps – he called it the Spanish steps.  

2014 LITERARY COMPETITION
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Both of us travelled to and from school together – Mum always insisted on it, thinking 

that Phil would always be my protector.  She was right in a way.

We snuck in the back gate at Rogers Street but the booming voice of Hishon the deputy 

headmaster alerted us to the fact that we had been sprung.

“You two – hey you – Kearney!”

“Keep walking,” said Phil, “it’s just bubble guts”.

I stopped immediately – defying a teacher’s command, let alone that of the deputy 

headmaster was unthinkable to me.  Phil kept walking, pretending not to hear.  Th en he 

turned and saw me just standing there.  I had begun to cry.  My brother just shrugged 

and walked back towards me.

Soon we were in the foyer of the main administration.

“I don’t want any explanation or excuses Kearney.  I see you’ve managed to get your 

younger brother involved in your schemes this time.”

“He’s got nothing to do with this – leave him alone!” said Phil.

A secretary looked up from her typing.  Time had seemed to stop with this unfamiliar 

rebuke to Hishon, in this, his carpeted and wood panelled sanctuary.

Hishon rocked back on his heels as if from some unseen and unfamiliar force.  He then 

allowed himself a smile across his fl orid pudgy face.

“Get in here!”

Hishon’s offi  ce consisted of a cluttered desk in front of some dustless shelves – the only 

book in the shelves was a small copy of Gentleman Junior and Priddle’s New Maths for 

Queensland Schools.

Hishon adjusted some papers on his desk and looked at us over thick tortoise shell 

glasses.

“I can only imagine how disappointed your parents are going to be when..”

My crying interrupted him.

Hishon looked at me, his mouth contorted with contempt.

“For God’s sake – act like a man.”

With that, Phil stepped forward and off ered his hand with a single thrust.

“Here!  Here.  Just get on with in.”

“So that’s how it’s going to be.”

Hishon withdrew a long leather strap from somewhere under his desk, walked around to 

a spot that aff orded him space and balance to administer the punishment.
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“Yep!” replied Phil thrusting his hand forward again.

My brother’s boldness threw Hishon for a second but regathering himself he brought 

the strap down on Phil’s hand.  Th e cut of the leather made my brother’s eyes close 

with sudden pain but then he fi xed that smile back on his face.  Philip held there for 

the next blow of the strap and then four more and then the six on the other hand.

Hishon’s face got redder with each swing.

Get that smirk off  the face or we’ll do it all again!  Hishon snarled.

Hishon then turned towards me – it was my turn.  Suddenly Phil began to cry while 

crossing his arms and putting his hands still raw from the strapping under his armpits.

“Leave him alone.  He’s done nothing wrong!” he pleaded through his tears.

Hishon’s face beamed smug and triumphant.

“Alright – get out the both of you.”

We both stood out in the corridor on the hard shiny lino.  Phil’s tears had disappeared 

as if they had never happened.

His impromptu performance had saved me from 6 on each hand but before I could 

thank him, he was off  to his fi rst lesson, bounding up four fl ights of stairs on which 

patterned sunlight now fell through the stain glassed depiction of St Joseph leading his 

wife and infant child to safety in Egypt.

****

“Where’s your car?” asked Phil.  “We just have to pop home to get some things.”

On the way home, Phil kept dabbing at the bruise on his face.

“Is everything Ok?”

“Yeah sure,” he purred as he watched both sides of the streets through which we 

passed.  “A mate was just letting off  steam – he was pissed off  about a few things.  

We’re sweet now”

Nonchalantly, he asked me if it was the Cunningham Highway that took you to Sydney.

****

Phil was an expert liar.  He told Mum and Dad he was deferring from University 

rather than tell them the truth that he had shed that part of his life the way he had 

shed other things.  He even moved out of home without Mum and Dad ever realising.  

He used it just enough to show proof of life but his lodgings were mostly couches in 

friend’s garages or the backseats of cars.  Mum was always happiest when he returned 

home with a load of washing or to sit down to a meal so that she and dad could ask 
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after him and his ‘plans’ for a return to study next year.  His replies were always artful 

constructions that left Mum and Dad full of pride and hope for their eldest son.

When we entered our street at Fig Tree Pocket, Phil suddenly got edgy in his seat.  He 

asked me to stop the car a few doors down from our house.

“Just get us a few clothes – and if anyone asks then just say … just say I’ll see them in a 

few days.”

Phil sometimes allowed you onto the front step of his lies but was always polite enough 

to not let you through the front door.

As I came in the house, Mum emerged from the soft blue light of the living room where 

she had been watching TV with Dad.  She was stooped over and was rubbing her hands 

and looked sleepy and frail in her nightgown.

“I’ve left you some tea Sean – just put the plates in the sink when you fi nish won’t you 

love.  Will Philip be home tonight?”.

“I don’t know Mum – I think he might be.”

I closed my eyes as I said it but couldn’t quite close off  the sound of my well-intentioned 

but deliberate untruth.

Passing through the living room, I saw Dad asleep in his chair, the changing blue hue of 

the TV washing over him as he lay there with his belt unbuckled around his big waist.

I went into Phil’s room.  Th ere was not a thing out of place and that was the way that 

Phil wanted it.  He confi ded in me once that if the police ever raided the house he had 

heard they were more likely to go easy on a clean room.  It worried him that Mum 

might have to clean up the mess.

Gathering some things from his cupboard, I saw the smart black jacket hanging there.  

Mum had bought it for Phil so that it would keep him warm on cold nights at Campus.  

It was an expensive jacket and into it was woven hope, success, security and something 

of substance that a young man might wear in the old boy’s tent at a home game while 

you shared beers.  Th e jacket hung there still with its store tag attached.

I slipped out of the house, avoiding Mum and my Dad who was still sleeping the sleep 

of the exhausted man and father.

It was yet to rain that evening but Mum’s hydrangeas, wet from her ritual evening 

hosing, brushed cold water onto my arm.

Later, soft, almost anaemic rain had begun to fall as we drove towards the Cunningham 

Highway.  Into the darkness, past car parks and taverns that used to be called Hotels, 

past cheap fl ats crowded with University students, past people with hands in their 

pockets and eyes upon the ground on their own secret errands.

We turned off  near Ipswich and soon the road was a dark highway save for my 

headlights.

Out of the night landscape, came a lighted sign for the Yamanto roadhouse.
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“It’s in here – turn here,” directed Phil.

As I pulled in, a faded red station wagon parked to one side of the diner fl ashed its lights.  

Like Phil earlier that evening, the driver deemed it unsafe for some reason to expose 

themselves to the light.

“Just pull up beside the red car.”  Phil’s tone was focused and curt now – everything was 

directed to conducting the night’s business and getting on his way.

Phil got out and approached the station wagon, his gait full of animal wariness.  Th e only 

part of the driver I could see was a pair of hands tapping on the steering wheel.  I went 

into the small shop that sat beside the diner.  I remembered how my brother often got 

into trouble from Dad for taking all the biscuits so I bought him a packet of Tim Tams.

Outside the shop, the sight of the Tim Tams lit up his face.  For one brief moment, he 

was a young boy again as he tore open the packet and bit into a biscuit.  He looked 

around, smiled and nodded.  He got the connection.

“Got to go now,” he said through a mouth full of chocolate and biscuit.

He could see that I wanted to say something, something that might hold up his schedule.

“Here – come out of the light,” he said.

“Wait!” I said as I ran back to the car.  I had forgotten to give him one thing.

I came back with the smart, dark jacket that Mum had bought for him.  He looked at it 

blankly.  His face then seemed to soften as if getting some well-known joke.  As he put 

the jacket on for the fi rst time, Phil suggested that it probably wouldn’t fi t.

He stepped a little into the light that shone hard upon his bruised face.  He was right.  

Th e jacket hung loosely upon his thin frame.

“What do you think – double degree material?”

“It looks like you stole it,” I said.

We both laughed before the cold night air made us both shiver.  Phil opened his mouth 

as if to say something then looked at the red car and the hands tapping upon the steering 

wheel.  Th e car roared to life.  It was the signal to leave.

He got into the car before I could say another word and it sped quickly to where the 

roadhouse verge meets the highway.

Two semi trailers barrelling down the Cunningham on the Sydney run were holding 

them up from entering the highway.  I thought about running to the passenger side to 

wave goodbye to my brother but then suddenly the road was clear and the station wagon 

was on the Sydney road before I could even move.

 

2014 LITERARY COMPETITION
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BOOK REVIEW
Dear Writer… Revisited 
By Carmel Bird

Review by Peta Egan, 
Senior Teacher – Ormiston College

Based on the original text ‘Dear Writer’ published 
in 1988, Dear Writer…revisited… takes a new 
look at the craft of writing in a contemporary 
world. It is a series of twenty-one (21) letters 
inspired by author Carmel Bird’s years of 
correspondence with writers seeking feedback 
on their manuscripts; most of which she 
acknowledges came to her in the ‘traditional’ way 
(snail mail) and typed on traditional typewriters.

Despite such seemingly dying traditions, the 
author points out that the skills of writing have 
changed little in the last 30 years. Th e content 
and physical processes may vary, but the thinking 
and inspiration behind our writing rarely 
changes.

Bird writes the letters from the point-of-view of 
fi ctional mentor Virginia O’Day to an unnamed 
woman (known as ‘Dear Writer’). It is Bird’s 
belief that the writer should be anonymous: 
therefore O’Day was born. O’Day suggests in 
her letters that the process of becoming a writer 
can be a painful one, especially because writers 
will engage in an exploration of self. She goes on 
to remind writers that their work is a piece of 
art; a product that will invariably become public 
therefore it is vital that the work is worth reading. 
‘Don’t be boring’, she says. ‘If you want people to 
hear you…you will need the words and the voice 
with which to say it.’ 
(xxiii Introduction)

Underpinning much of the book is the sage 
advice that many teachers often reiterate with 
their students in classrooms all over Australia: 
that writers should write about things they know.

‘…one of the fi nest and purest and most exciting 
and inventive and rewarding elements of the 
writing of fi ction is the imagination of the writer.’ 
(xx Introduction)

In a nutshell, the book is designed to be an 
accessible guide for both novice and relatively 
experienced writers and it achieves its purpose.

Th e letters are easy to follow and relatively 
short. Th ey are direct and off er valuable writing 
exercises for the writer to engage in. Not only 
do they provide insight into the experience of 
Carmel Bird (and her alter ego O’Day) but they 
give snapshots of skills that all writers should 
be developing in their toolbox. For example, 
in Letter Eleven, O’Day suggests that a works’ 
failure to come to life can often be blamed on 
cliché, jargon or stilted dialogue. She counters 
this by providing an interesting writing exercise 
that encourages the writer to fi rst listen to the 
conversations of others and then re-create these 
in written form. Once again, she suggests that 
inspiration for writing should come from life.

Th e text also makes reference to well-regarded 
books and writers throughout the letters, 
adding to the depth of expertise and variety of 
viewpoints on writing. Quotes from Seamus 
Heaney, Peter Carey and Anne Tyler for example 
pepper the book, adding to the easy layout and 
accessible structure of Dear Writer…revisited…

As a teacher of writing (and dabbler in writing) 
myself, I would use this book as both a 
professional and personal reference. Contained 
within are many defi nitions of the metalanguage, 
examples of styles and genres. In addition to 
the letters there are sample stories and their 
analysis at the end of the book, demonstrating 
how Bird/O’Day puts their words into action. 
Budding young writers in my writer’s club could 
easily access this text, either reading it in its 
entirety or seeking out specifi c letters that apply 
to their immediate needs. For example one 
may seek out Letter Six when concerned about 
writer’s block or Letter Ten when seeking a title. 
It is a useful, ready reckoner of sorts and most 
certainly a valuable addition to a young writer’s 
box of many tricks.

Dear Writer…revisited… by Carmel Bird
Publisher: Spineless Wonders 2013 / 
ISBN: 978-0-9874479-6-8
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BOOK REVIEWS
Reviews by Melanie Wild,

Corinda State High School 

How to Write What You Want to Say by Patricia Hipwell and 

How to Write What You Want to Say in the Primary Years by 

Catherine Black and Patricia Hipwell.

Th ese two books, the fi rst by Patricia Hipwell of Logonliteracy and 

the second by Hipwell and Catherine Black from Literacy P.D., 

provide students with the language they need to transform their 

ideas into competent academic texts. Th e Primary Years edition is 

suitable for students in Grades 2 to 6 while the general edition is 

suitable all the way to the tertiary level.

Both books are structured similarly, separated into the diff erent 

skills required for the numerous genres and text types students will 

be asked to write in such as analysing, comparing and justifying. 

Each section contains a defi nition of the skill, a variety of sentence 

starters and cloze sentences, a list of text connectives and an 

example of a piece of writing using that skill suitable for the 

diff erent ages of the target audience. Th e only diff erence between 

the two books is that the Primary Years edition also contains 

examples of graphic organisers that can be used to help students 

organize the information required for each skill.

Th ese are highly practical books, suitable for use in any classroom 

in any subject area. Th ey are perfect for teachers who need to give 

students basic examples and scaff olded support with their writing 

and for students who have trouble fi nding the right words. Indeed, 

I could have used these easy to follow guides when undertaking my 

own studies and would highly recommend them to teachers of any 

subject and also my own students.

THE ENGLISH TEACHERS ASSOCIATION OF QUEENSLAND INC.

For the Love of Language and Literature
Saturday 15th August 2015 at Lourdes Hill School 

Keynote speakers Professor Bev Derewianka and Mr John Marsden
Additional information available at www.etaq.org.au/events

Annual State Conference 
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